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"jnclQding the Handicapped" Is a six-modale program designed to help Vocational Education Personnel 
include haridic^y^ped student 

X**]s^J?Hlotl'^ !s ganwal^^^ g^tt|n§ zt^^^'^app students into the 

mainstream of society by providing them with a "favorabie" and "normaiized" iearning environment^ 
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The program was developed by Texas A&M dniversityJn cooperation with Interaction, inc., and the Texas 
Education Agency's Depailmerrt of Occupatlbhal and Techhical Educatibh. . . — 

TSprolTCtwp orighalid by^Marc E.^ bf the Vermont State Oepartrneht bf Educatibh. Dr. Hull 

also served as Chief Consultant to the project. . ' \ 

Texas A&M Universi^ staff workings on the project were: tincia_H. Parrlsh^roject Director; Marilyn Kok, 
Editbrial $pec^listj Robert Gish, Research Specialist; Jeity Davidson, Research Assistant; and Tina 
Westphal, Secretary: ^ 

Roy Cliffbrd^ President of Irrteractton, Iric,, bf Houston, Texas^ preparedjh^t>rc^rarn-s 

interaction, Inc., staff.sen/Ing on the project were Jan Georglanna Taylor, photographer, and Harold Holden, 

artist. / 

The staffiwbyldjike to ex^re^ iti iE^^ theji^rj>gr|^'sjcbri|in^ 
and assisting in-the cojlectiod of research d^a: Jane Francis, Eleanor Mlkulln, Oscar Milllcan, Ward 
Pehdietbh, Ray Sankbwsky, Jbahh Ford* Nancy Atklh§bh. 



few 



3 



4 



The preset sta^f woald also like to express their appreciation to the following people for their cpbperatibn in 
providing Ibcatldrii arid rnbdels . ^ 

Aldlne Senior High, Ajdlne indepeodm^^ ^ 

Vernbn-L Lewis, Prihcipal; Mrs: N. L. (Kitty) Spence, Assistant Principal; ^red H. RIchacdson, Assistant 
- PrinclpaliEmmitt W.-Hlll, Assistant Principal.; Mrs. Claudia Bbndj Eri§ILsAT«ap^^^ 

Health ^cupatidris Teacher; Frank Dykstra, VocationaL EdacaticKi Teacher forihe Handicappedj Mrs. 
Betty j. Ennis, Vocational Adjustment CbcHrdLr>atbr;^r5. Sajly Cullbm, Vbcatibrial Education foj;the Hand- 
icapped Teacher; Mi^. Wanda Glover, Teacher Aide; William G. (Bill) Minturn, Area Special Educational 
Qpnsuitant; Ms. Joan Sbmma. Educational Diagribsticlari. 

Hamlitoh Junior High School, Houston independent Schooi District 

Mr. T. D. Tysbri, Principal; Mrs. Adele Robinson. Instruction Coordinator, Vanguard Program. 

J. t. McCuiiough duni6r<Senibr High School, Cbhrbe Independent School District 

Mr. Bbbby Wiese, Prihcipal; Ms. Judy Van Dyke. Science Teacher. 

Project staff would also like to thank school districts from the following town? for contributing to research 



data: ^ 

Amarillo ' ta Grange » San Antonio 

Brenham La Pbrte Spring 

Canyon McAllen Texarkana 

Cbnrd§ ^ Midland , Tyler 

Corpus bhristi Nacogdoches Waco : : 

Denton Navasbta Weslaco 

El Paso Odessa - " 

Heridersbri Rockdale 



We would also like to thank the Texas A&M University Printirig Center persbririel for an excellerit arid 
efficient job. _ . 



I 



4 



INiTiAb CONCERNS 

y. Hdv^mUch time will the workshop reqiKfe? 
Each module (slide/tape show and ac* 
tlvity) Squires approximately one hour. With 
careful choices and d]sciplihed scheduling, 
however, the workshop can take as little as 
: three hoars, and if yoa use all ;the activities 
the workshop ^uld last three full days. 

- ^2: How many people can participate? 

The workshop can succeed with as few 
is JJn participant Sj arid^^a 
hundred (or even more).Pian your activities 
for the number ydU anticipate. 

:3. Whai equipment wiii i need? 

For the slide/tape shows you need six 



Your Rolf 

carousel containers and slide projector. 
YdU may U ^ a tape recdrder with aUtohia^^ 
advance (side one Is synced).^ or you can 
advance the slide yourself (side twd has 
tpn§sj Check each activity for nece§sa^V 
materials or equipment; ^ 



BEGINNING THE WORKSHOP 



: L TNe success of the wpiSstf bp depends largely 
on the willingness of participants to contribute^heir 
feelings^ahji^ideas^^ ypu bgleve your^^ 
feel comfortable with each other, jgst introduce the 

■dSnrt know each other or if you thlnk'they may be too 
('^served to interact freely. ydU rtiay waht td start 
with a short mixer. 



ACTIVITY: Mixer 



Purpose: to establish a relaxed atmosphere for the workshop 

Materials: Copies df the fdrrti below fdr each pailicipaht *' ^ 

Pencils 
Time: 15 - 20 minutes 
instructloqs: t. Giveaach participaflt^acopyo^ 

2. Ask ttiem to obtain a signature for each item listed: Give them no more than 10 minutes. 

3. The persori^wittljhe rnosrslgnatares wln^^ _ _ znzi_^z_ _ _j_ i 
4: If your group is smalt, you may want to use the mixer to introduce each participant (Who has 

Sin tp Eurppe? wi^a^^ is your harhe? When did you go?). This helps to encourage , 
participants \o interact; 

Fornr: ^ * - 

1 . Firid a persdh whd has been to Europe. » 

2. Find a person who owns a '79 Chevrolet. 

3. Find a persdn with either all daughters or £kll sons. 

4. Find a person who owns a recreatiohal vehicle. \ 

5. Find a peiwn who went skiing last winter. 

6. Find a perspri who was born outside your state. 

7. Find a person who saw a moyje last weekend.' ^' 

8. Find a persdh whd has never eaten Chjnese food. . 

9. Flr^ a person who subsdrii>es to TVme magazine. 
10. RrRj a person with a daughter In colleg 
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1 1 . Find a pefsdh who isleeps on Q waterbed. 

12. «Flnd a person whose blrtlxlaiy Is In December. 
.13. Find a person who collects'stamps: : 

14. Find a person carrying a BIc pen. 



SHOWING THE SUDES 

1 . Wlthr80-_sllde caipuse^ are less likely 
to get caaght in the machine. 

2. If using the sync (side one), test It before the 
workshog^^egin the slide show on a biahk. 
The sync mechanlsrn wHI advance the 
projector onto the first slide. 

3. Be sure the timer on the sifde projector is on 
manual. _ _ _ 



4. Keep the ^crlpts at^the^ back of tne guide 
« fiandy^ Jf^f V^iJLbAf s^l€ial|y helpf uNf using 

- the manual advance (side two). 

< *^ . - 

LEADING THE ACTIVmES 
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Choose your ^activities carefully; Read 
throUgHihe^ireyie^^ 

tfirough the speclai instructions In this guide. 
Conskj^ jour audience, available mate- 
rials, and especially time. If time allows, you 
can Use all the activities. The c^hoice is yours. 

Be sure to read both the particlpanis' work- 
book and your leader's guide. 



Direct the: activities r^ nottlie |)artlcigim^^^^ 
Keep an open and relaxed attitude so that 
pailicipahts ^eLfree tpj^press t^heiris^^^^ 
Jf you s^ yourself up as an authority, partici- 
pants win look tbydli for answers rather than 
inee-arKl wisdom. 



eiayiylty roview the Ih- 
n in th^ workbooks) with 




aterials and equipment 



Before beglnriiF^ 
struct|ons (as gl; 
the pailicipahts/ 

Be sure necessai 
are ayailable. 

Leave plenty of tlrne^ but also keep the 
workshop ^t1ovlhg. Ideally, a new actlvlty»be- 
gins befpj^ participants tire of the pld. 

Choose your closing remarks carefully: 

a. Many activities require small^ groups. In 
youi: closing remarks bring the groups to- 
gether ^^ln.__ ^ 

b. teave participants with one or two Impor- 
tariteohcppts^tet th^^ know wKat they 
gained from the activity. 

c. Reiterate their conclusions rather than 
respdndlrig with ybur own. (Once again, 
setting yourself up as an authority may 
limit the participants' Involvement.) 



ENDING THE WORKSHOP 

Use ah evaluation fonm to close your workshop. 
We would appreciate seeing^ ihe_resUlt9 of this 
evaluafldn. Please send a summary to: 
UndaParrish : : 
Interdlsoipllnary Edacatlon ^ 
College p^Educati_on f 

Texas A&Mxiniverslty 

College SUrtioh, Texas 77843 
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MODULE 1 

Indliidlfig 
the Hani jcapped 



More and more handicapped students ar^ re- 
ceiving their education in reguiar classes. This in* 
tegratlon is tal<ing place for rnbral, econbrnlc, and_ 
legal reasons. ^ 

MORAL REASON _ ' ^ 

in the past, many handicapped students (espe- 
elaily tfie^more seiwelyLhand 
bden given the opportunities in education they 
Nave deserved as citizens. Public schools have 
exciuded or ignored handicapped people, so that 
their educational alternatives available haven't 
been as plentiful as for regular students. Often 
th^Ve received education at home, in special In- 
sfiiutlohs, o^\x\ special classes. 

:: ThM isolation, has Jiadii 
independenc0 of handicapped people and their 
eontribUtipn tjp spcieft^ Becaus^ the^^ had 
only limited involvement In education, social ilfe, 
and empldyment, they |iave.hab very few positive 
role mcNdels, experiences, or opportunities. There- 
fore, educators agree that they have a moral ,re- 
spohslblligyo breal< through this Isblatipn arid Jive 
handicapped youth equal educational benefits: 



ECONOMIC REASON 

The^second reason that handicapp^ youth are 
now ibejng Jntegrated Jntp rjiJUIfLri^dUeatldiC js 
economic: the savings could be enormous^^Ameri- 
can taxpaye^rs cUrrentg^ trillion doiiarspefr 
year jo support disabled citizens — and this does 
hot ihclud^e what the economy suffers because 
f arniiy rnembers who take ciare of the handicapped 
cannot seek employment- ' 

In vievvof these expenses, therefore, educators 
alsb^haycTah ecpncwnicilMfrestJh ed 
handicapped^Through batter vocational eduj:atjon, 
rriiariy harKHcapi^studehts ^^^^ 
economy rather than continue to receive benefits. 

LEGAL REASON 

. The third, and perhaps the most compelting 
reason Jhat handicapped youth are now being In* 
tegrated Into regular education ls^s|mply that the 
law retiuJresiLt. Jn t?75 Oongr:ess_pa_s_s_ed_ the 
"Education for A|| Handicapped ehildren Act." 
g<9r»ej-aljy^ Rhown as PuB^^ Law 9^^142, refquirlhg 
that handicapped students be educated with non- 
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HartcHcJpped stud Ln py^^G or S^rtvate scNddls 
to the maximum extent possible or **approprjate" to 
¥e rie^s of the-stUdents.T^ •nteht of the 

law Is to place handicapped students in the "I east : 
restrfctiye erivlrdnmehl:" Vdcatldnal educators Will 
tecognize that the_new law Is ccfrhplernerited by 
PUbllc^Law 94-482, the law which provides for 
educating handicapped students In vdcatldnal 
education^ - _ _ ^ 

In addition to establishing the basic educational 
righte pHhe Handicapped, the hewjaw sets Hjp ^ey 
requirements for: (1) indlvldQarized education pro- 
§rafn&, t?} Jtlue process.i^SI nori-^^^^ 
testing and evaluation procedurest (4). confidential- 
ity Wjnfor^rriatldri, a^ (5) the least restrictive 
environment. In more detail, Public Law 94-142 
requires that . 

• public agencies (schools) rnust place Harid- 
rcapped students according to-^n indi- 
vidualized educatldhiil prd^^ 

• public agencies must protect the rights of 
parents aiid children thrdUcjh due prdcess 
procedures: 

• testing and eyalu^ or P^'^PPS suspected 
of being handicapped must follow accepted 
prdfessidhal testing standards: 

• agencies must rnalritaln cdnfidentlallty of In- 
fdrmation. 

• p u blic ag encles: mu stiiace haTid[ea^ed_ 
students In the leas^Htrlctive environment 

IS Qlher wdrds, !^^^ students will 

have the most chance to grow. 



ADJUSTMENT PROBtEMS 

In attempting to fulfill their rndral, ecdndmic and 
legal responsibilities some school systems have 
run ihtd_j>rpblems.: For exarhpie, m^^ 
are confused about their legal obligations. The law 
rei^ulres Jhai har^d 

priate" education, meaning among other things 
th at handicapped ch lldren have genuirnOW^^ 
tunities to p^artlcipate In programs like vocational 
educatldh. Sdrnetimes, however, parents interpret 
the new law to mean that their handicapped child 
has the right td receive all the services the parents 
want tor their^chlld. When teachers arid parents 
cahhdt agree dn what is Appropriate tor a child, the 



decisidh may have td be made by someone ouj- 
side the schodi system. An Irnpartlal hearing officer 
will rule If this situation ^rlses:_ ^ i^z _ __ 
And because services for the handicapped can 
be very cost ly, funding can present further ques- 
tions: F^r example, if a student could participate in 

Sj'©9ylarj>''d9f^rn l^i^h s'^® 
pay for the aide? Is the student: eligible for funds 
under the ''handicapped act"? (Questions on fund- 
ing are best answered by state edupatidn agen- 
""cies.) 

Even when funding Is available, qualified per- 
sdnn eL are n dt Jilways avail able for proy Idl rig J ery- 
^ ices. Where and how are regular class teachers 
going tp^cecelye training so they feel qualified td 
teach the handicapped? 

Finally, the law has introduced a critical need 

persons involved in the education: of handicapped 
students. Whd, fdr example, Is responsible fdr as- 
sessing a student's vdcatibnal aptitude and pres- 
ent level df performance in vocational education? 
Who must provide the supplemeritary services 
which support malns(reaming? Who convenes the 
IEP arid^^P meetings? And,z5A^id:evSlu^aies^ 
extent to which ! EP goals and objectlves are met? 

^ In many schools, confusion about what to do' 
dften <wershadpws ttie goal — prdyidlrig hah 
icapped students with a quality education. Never-' 
theless cSbrhe schools h aye h ad tremendous suc- 
cess In-serving the handicapped, perhaps because 
they have carefully defined th0 db[ective: In this 
' siide/tape series, we will discuss these successful 
practices, ^ 



STEPS TOWARD A SUOCES^UL F^ROQRAM 

' For oiDst^succesiful programs,4^ objective Is 
td rtidve the rKUidice|ft)ed student 4- to the degree 
possible and feasible — from isdIatlcHi jd lntegra- 
tidrt", from tJ&eeidBnce to independehce: Id' 
achieve thisr^^^sful prograrhs have chosen 
certai n- steps f.^^^ _l _i i lll 

One step^l^^jglpariy define the supportive^ 
roles of ay schg>Q™ff§drine| — what these pedpje 
must do to suc^ewuHy integrate the handicapped 
into regular ;edUc^ 

Andther^^tep is. td develop procedures for 
realistically ^^Qssing the needs and aptitudes df 



Li^udent always Ltrnphasizjhg 
the student's abijities; Throagh observatlorrs and 
interviews, teachers get to know their students and 
therefore place realistic demands on the student 
and adjust their program so that the student bene- 
fits, . ' ' ^ 
I : A tHird iStep: on the iadder Is to prjDvlde a pro- 
cess for placing-handicapped students^ where they 
GanJfArnbestcEtfeeJLN^^^ 

process through program planning teams; When 
'^ocjsidh is^^d^ l«afh fnemtjer can 

contribute insights which will help to ensure the 
success of the placement. And when changes be- 
come necessary, the team again decides tpg ether 
what is best for the student. ^ 

A fourth sjep is to provide insights into the prob- 
•©HiSjandiheeds of hah"bteapp ^students. In many 
model programs not only do staff membere learn 
WQuX Handicapplrig cphdHiphs. but also parents 
and peers, sachjhat a supportive environment Is 
created for the handicapped students. * 
iiL A further stepx)n Jhe ladde^r i^^ <develop^R[ns 
for teaching students wJth different handicapping 
PPn^'^lpns. In s^^^ jTf^pcipJSi, teacherj are 

aware of the different ways students can learn, and 
the teaching strategies that will work for each stU- 



This p r»g ram is d es ig h ed to h elp ad rn i h Is- 
tratops, staff personnel.and teachers In vocational 
/ education to play their part In develdpihg a model 
program for integrating the handicapped into their 
school. It will: I 



• Prdvf<^.:lfi]py^at eh the dlffeerrt rdies 
that personnel must portray if hlndicappe'd 
stucients ar^ Jp be sueces^^^ Integrated 
into regular^ducation. ^ 

_ • ^^plairi the blacemeht process and .th e pro- 
cedures for developing individuaHzed educa- 
tion programs for hahdicapped students. 

• Provide techniques for assessing what stu- 
dents can realistically accomplish in a vo- 
catlbhal prograrri. . 

• Provide Insights into some of the needs^and 
, . prpblarfis Jaced b^r stUdenta^ with dlflarant 

handicaps:- This information should help 
Pdi^c at ors u hders^^^ com rriu h icate 

with handicapped students. ^ 
_ " " " "_ " " _ " ^ _ " _ "_ 

• And provide jhf qrrhatiph atJOUt the learn i hg 

styles of students with different handLCaps; 
and' about the teaching strategies that may 
appeal to these styles. 
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Activities 



ACTlvrrv: 

iiiiteriais: 

^ Time: 
Initrucilons: 



AferiVitY: 
Purpdie: 

Materials: 

Time: 
instructions: 



SejTiintfc Differential • , 

To discuss the precohceptloris participants have conccfrning the handicapped 

Workbook / ^ ^ 

Pendils * * ' ^ , > 

20-30 minutes - ' ' 

1 . A%if dly fa trig: y our eri{ifi|'§rpup i ritp J^i ree smgl er M^'pups^ y pu wq f^^^^ J® ® T wiji be 
handing 0Qt.a fomn: Mark how you honestiy believe ibis student should be described. 

2. Then choose five words frorn your list that best describe the student. YoO will have 10 
'minutes. _^ : 

3. Be prepared to defend your descriptidhs. Your workshop leader will be putting them on 
the tK)ard. . ' ; , ' • ^ « 

Whf t's Your C^i^^^^ ^ .* 

To encodtag^ participants to discuss their attitudes and presuppositions concerning the 
hahdjcapped * y 

Penpija ^ ' 

Wockboolcs ' 

15-20 rnihUtes , " 

1. Your workshop Jeader will divide your large group into smaller groups and will then give 
each^persdh a form to complete. 

2. Ptea^ indicate ybur opink^n of the statepients on the form by marking an X on the rating 
scale. You will have three minutes to dbrnplete the form. 

3. Discuss your opinions with the oth^i>members of your srriall group. 



ACtlVltY: Take i Stand (variation 6ri WhaVs Your OfylnTon?) \ 

Purpose; To^ encourage participants to discuss their attitudes and presuppositions concerning 
teaching the handicapped. ' 

Materials: Four B W' x 1 r papers labeled with a large "Strongly Agree," "Agree.^^sagree," and 
"Strongly Disagree." \ , 

Time: 20-30 minutes 

Ihitrijctlbhir 1. When the leader reads dff a staterheht star^ oh or by the paper that best describes your 
opinion (either strongly agree, agree, disagree, or strongly disagree),^ 
' 2r Be ready to defend your stand if the leader aisKs you. 



Special Instructions 



HIDDEN PURPdsi: To show the participants how.differently they, view students with different labels * 
SPECIAL INSTRUCTIONS: - 

1 . Dlyjde the participants into three smaller groups. Give a dlfferent^orm (see following pages) to each 
smaller group, but do not indicate that ihe forms are different. Encburage therh to be honest. 

2. * After 10 rninutes have each group give y.ou five words they feel most accurately describe their student. 

Write these on the board and label which stu(fents lhe^ydescrib^e^^^ _ 

3. These descriptors are usualJy very different: biscass these differences and some possible reasons. 

4. Close with some thoughts on the danger of labeling. 

PRO&L_EMS:_ Occasjorian^ the descriplors wiH be very simjiar When this happerts simply congratulate the 
participants on their positive attitudes and move on to the next activity. 



IDEAt STUDEN^T. 



AttRACTIVE 

(mod 
CLean 
, Kind 
Pleasant 

HOKEST ^ 

excitabce 

Healthy 

Happy 

iMtEREStlMG 

STABLr 

CbOPERATiVE 



dNATTRACTIVE 

Bad • 
Dirty \ 
Cruel 

, UNI^k£ASANT 

' A 

Dishonest 

Unhealthy 
Sad ^ * ' ^ 
Boring^ 
Unstable 
O^cbbPERAtiyE 
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Moral J Imhoral 

Dangerous - 

Passive Active : 

Polite • ; ^Obt, 

.Self-Controlled [ ■ ^ ^ UNiNHiBitED 

Utelligent — ' — — '— — — ' Stupid 

Weak ' C ; • ^ ~ ~ ~ -zz ~ Strong 

HosTi-L? JL" - — Friendly. 

Witty' ^ ^ HqMORt:Esi 

Sociable ■ Unsociable 

Reliable _i . Unreliable 

Successful *^ Unsuccessful 
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MAlslDrCAPPED STUDENT 



Attrac^i^ve 

Good , 

- - ■> 
Glean 

Kind 

Pleasant 
Honest 

ExeiTABLE 
if^LfHY 

Happy 

Interesting ^ 
Stable 

':EobPERATIVE 

Moral 
Dangerous 
Passive 
PotiT| 

Self-Gontrolled 

Intelligent^ 

Weak 

Hostile 

Witty 

Sociable 

Reliable 

Successful 



Unattractive 
Bad 
Dirty 
Cruel 

Unpleasant 
Dishonest 



HjNHEALTHY 

Sad 

— 4 
'Boring 

Unstable 

* Uncooperative 

- TfAip^: - - '., 
Safe 
Active* 



Uninhibited 

Sti^^id 

Strong 

Friendly 

Humorless 

Unsociable 

Unreliable 

Bnsuccessfol 
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AVERAGE STUDENT 

Attractive UNATTRAeTivE 

Good ' — — — — — ^ — Bad 

Clean ^ _ _1. _1 _ _^ DIrty 

Kind " Cruel - 

Pleasant . j Unpleasant . 

Honest ^ 1 " Dishonest 

Excitable — — — — — — — Calm 

Healthy ' Unhealthy 

Happy . [ Sad ' 

- Interesting ■ I . . ' Boring 

A ' ' 

Stable , — _ Unstable 

CobPE:RATIVE . —'—^^ ^ — ^ ' UnCOOPERATJ VE 

' Rorai^ "' V _ . - Immoral 

. ; Dangerdo.s ' 4^ J . Safe 

Passive . -Active 

'Polite ^ - ^^^ — — — — — Riide 

Self-Controlled — — — — — ^ Uninhibited 

Intelligent ' ^ - Stupid \ 

Weak Strong 

Hostile r . Friendly 

' WiTTY ^ ^ — — — — KUMORLESS ■■ 

Sociable- \ . ^ Unsociable 

Reliable ^ \ Unreliable 

Successful _^ Unsuci^essful 

o 

ERIC 



I. ACTIVITY: tyrtars viur pj^^^ • ^ * 

HibbEli PURPOSE I To ifnearth some hidden preconceptions cbricernirig the handicapped 

SPECIAL INSTRUCTIONS: . ' ^ ^ ^ ^ 

1. Choose ten of the fdlldwirtg statements a^d prepare a, handoa^ 

2. PMde ttie entire grbup into smaller- groups (5 to 10 participants eacHj. Ask each participant to 
: complete the handout. 

3. Assign one group member to lead a discussi^ 

* dis9Ussion does not drag. _ _ 

4. To conclude the activity, ask each group leader to report briefly on the small grbup's cbnclusibris. 
PROBLEMS:. Ifleverybne in jhe small group agrees, rib discussibri will take place. When this happens, end 

the activity and move on. _ ^ 

■ - o ^ ^ 



STATEME 

1 . Haridicapp^ studerits t>elohgjp Special Education programs. 

2. To teach a student in special educatibn I will have to "water dbwrt" 
rhy cUnicUIUiti. ' 

3. Special education persoriheidbihbt understa^ arid have rib desire 
'tb Uriderstarid vocational joducation programs. 

. 4. Ail retarded people Have a fixed level of Intelligerice arid cannot be 
taught. - .; - _ 

5- StudenJsJIvithiearrt^^ really Just retarded students 
under a different label. 

6- *Vccatibrial5<yK^ teachers do not want handicapped students 
in thei/ classes. 

7. You cari tellj^ebple who are retard£t3 just by looking at them or by 
^ ^ ^ t^p way. they act. \ V 

8- Vbcatibrial teache^ do not have the skills or t^^ ■ 

with handicappecl studerits.. 
9. Regular students will harass handicapped students, especially 

disabled stLklerits whb look diffe^^^ 

10. Emotionally disturbed students cannot be taughf to behave 
ribrrnally; 

11. Handicapped students are a safety hazard tb others in vbcatlbrial 
classes. 

1 2. Special education students arepr>!yplacedi 

classes to get them off the hands of special education. 

13. The vocational teacher will have tb spend so rhu with 
handicapped students that regular students will suffer. 

14 
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^ : . ■ ■ I • ^ 

. , - *> * ^ 

M I M M ^ 

^ - CO ^ O CO 

^ .' ■ ■ . * 

14. The retarded ar^ ^ ^ ' 

15. Speibial education students will never able to, succeed in youtlh 

- leadership cbrit9.sts. . i_ 

16. The retarded are not aware of themselves as differerit, 

1 7. Handicapped students can't really benefit from vocationat 

educatioh, i 



1 8: Vocational classes are already overcrowded — there's no room for 
handicapped students. 



'• ACTIVITY: 7a/ce a Sfantf (Usyually rtibre successful than WhaVs Your OpTnfoh?) 
HIDDEN PURPOSE: To unearth some hidden preconceptions concerning the handicapped 
SPECIAL INSTRUCTIONS: _____ [____' , ^ _ 

1 • Pi'fPito s^ots of papf r whidi rea^^ ^nd 'Strongly pi$^^re - 

Put these sheets pn the floor so that participants can literaily take a stand. (You rrtay also iabel the 

t>JaGkbdard.) 

2. Choose five to ten of the follbwing statements. Read one to the group and have participants stand on 

or by the statement which best describes their feelings. (agree, disagree, arid so forth). 
3^ Then ask participants at either end of the contihuurn why they agree or disagree. 

PROBLEMS: jf participants group toward the center of the continuum, move on to another statement, if 
participants are reticent, move bh tb another activity. ^ 

STATEMENTS: ' 

HarKlicapped students beibrig In special _ 

2. To teach a student in special education I will have to water down my (curriculum. 

3. Special education per^onnidl do not understand and- have no destre to understand vocational 
education programs. , 

4. All retarded people have a fixed level of intelligehce and cahhot be taught. 

, 5. Student^ with learning disabiirties are really Just retarded students under a different iabei. 

6. Vpcatibhal educatibh teach^^ 

7. You can teli people who are retarded just by ipoking at them br watching the way they act. ^ . 

8. Vdcatibnal teachers dp hot have the skills or the patience to work with handicapped students. 

9. Regular students will harass handicapped students, especially disabled students who look different. 
10. Emotionally disturbed students cannot be taught to behave normally. 



11. Haridlcapped sttjdehts are a safety hazard to others in vocational classes. * 

1 2. Special education gtadents are only placed in vdcatlohal education classes to get them off the hands 
of speciaredt^ ' 

13. tha vocatioqal teacher will have to spend so much time with handicapped studerits that regular 
stLidjBrits will suffer. * " 

i 4. The retarded 3re*t5nable to evaluate others as friehd or foe. * 

15. Special education students will never be able to sacceed in youth leadership contests. 

1 6. The retarded are nbraware of ttiernselyes as different. 

17. Handicapped students cpn't peaily benefit Irorn vocational education. _ * 

18. Vbcatibnal classed are already overcrowded — there's no room for handicapped students. 




^: r - ■ ..... 

: , '■ r 
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A major step toward Integrating handicapped 
students into regular education is to iiecide who 
does^fhat. Wfien roles are clearly defined^ people 
not only do what Is necessary for stfqcess, but, their 
actions complement each other. N 7 
z izAs^ou gc^thfough tHis seciipnifen^iemb^ 
describes one approach. Responsibijilies can shift 
fi'bm one pei^on io a ilptti er. For ex arTTp|a, J n^nariy 
schools the vocational director runs tfie^ stiow; in 
other scHddls, the Vdcatiohal cdUhselbr\ takes a 
special interest^ Iri handicapped stijctonts; in: still 
others, someone from^ special education Jai<es 
pjlmary rosjsohsibHjty.-Thls shift is tb be ex^ected^ 
Regardless of your local soiution, the fojlo^lng 
schemej^^ ybu^f how the roles bdh mesh 
together to meet the objective. \ 



CLASSROOM STAGE \ 

One way to easily ur^derstand the roles and 
rjbspbhsibilitfes in the h^ndfeapped ihtegratidh 
process is to^iew thb vbcatl^nal classroom as a 
theatrical stage where learning scenes are con- 
starttly chatigfng^ ' lii thlszSriaLogyi: vocatlo^^^^ 
teachere are qrider 'the jights; they're facing the ^ 
iu^ferot.iTS e_ ba 

but teachers are the one^j|jt[o most immediately 
deterrhihe the students' success. ' ** 



Some suggestions fo^ the teacher: 

1. Show that ydU suppdrt the handicapped 
' studertt. In any way you can, show Se other 

students that you accept the hartdicapped 
siudent as a rnember of your class. 

2. Spend sorne time talking^the student, and 
watching hdw the studentiearns, then work 
those techniques Into your teacHlng. 

3. When you have trouble adapting your teach- 
ing, or: when ^6u heed additlpnal: materials 
or insights into why the student^ behaves a 
'pertaih way^ get_ h elp f rorTLspeclaJ education 
(or any other backstage member): ' - 



BACKSTAGE ROLES 



:i:z Whojs backstage^ and wha^^^ do to 

,make sure the play goes on? Many schools have 
'iye members ahalbgbus to backstage crew rhem- 
bers. 

. The building level principal _ 

: LiSizall :produ_cwsc the jDrlnclpa ^o 
committed that he or she Is wilting to gather the 
necessajyreJpu^rcM ahd fu^ 
onq^ong the principal's many responsibilities: 

J tj'Stay abreast of legal requirements. Many 
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legal qaestions concerning P.L 94-142 are 
now beinai settled in court. You should 
be aware of this and be prepared to docu- 
nwitiypur school's prdvisions for the handl- 
^ capp^. ^ 

2. Be familiar with funding procedures. After 
passing P.L. 94-142, Congress made fund§ 
available for implementihg the law. You 
couid tap into these funds. 

3. Ensure support services. This will not 

services; often a word from the top is all that 
is heeded. 

4. Check to see that alj involved personnel are 
involved in the placement proceS^s^This in- 
cludes the regular prograrn teachers who 
could be serving the student In the future. 

5. Finally — and most lrnportantly -^gtyeyour 
Support to the vocational preparation of 
handicapped students.: As a play _^eceeds 
because of a producer's commitment, so 
also will a Ipcal prpgriLrn s^^ because 
of a principal's commitment. 

The vocational director - - _ _ ^ 

Uke all play directors, the vocationial director's 
pnn^_ab^fes|X>n^@lit^ to be sure the play goes 
onl More speci^ally: 

1. Secure your teachers are prepared. Coor- 
dLnate inservice with special education 
when hecessary, or contact the state educa- 
tion agency for suggestions. 

2. Then go a step further jnd ihvo[ve your 
teachers when you decfde If a certain class 
is appropriate for a sta^ent. 

3. Beiresppnsitjie for deter igP/P- 
priateness of a placement Carefully decJde 
what MlKhf lP the studellts, arid if you 
jieve a certain studerrt will not benefit from a 
suggested placement, have good reasons. 

4. More ttian inybneLelse, you wllL be respon- 
sible for maintaining the quality of vo- 
eati<malieducatJpr[,_bot^^^ for Lh® ihorihari- 
dicapped student and jfor the handicapped 
student. 

The special education director 

Like all casting agerits, the special education 



director or teapher must try to niatch haridfcagped 
student with program. This reqmres considering 
both vyhat js^bpd folrithes^tuderit arid wljatjs^bod 
for the vocational pp'ogram (after all, wHoi^enefits 
when an actor Js^ miscast^ play fails be- 

cause of it?). Some suggestions: 

1'. Learri all you can about available vocational 
programs. Stay In close cbritact with thej/p- 
catioiial director ^nd teacfiers, so that^when 
you suggest a placernerit they wIM 
your opinion. Find out about their accounta- 
bility requirements especially. 

2. tearn all yoa can about the students, both 
through testing arid through j©ss formal 
means. Then explain what you have learn^ 
to ithe yb(^atibrtal d irector and prospective . 
teachers in a way they are sure to under- 
starid. . 

3. Leave the fjnal declslbn to the vbcatibna^ 
director, who is urtlmately responsible for 
the success of vbcatibhal prpgrams.^ure^^ 
it is better to back off with one stjggestion 
and win the vocatiohaLdirectbr^s^ r^ 

than to" push your way through and alienate 
the director forever! " ^ * 

The vocational cbuhselpr and resource teacher 

LiSeiacting ebaehes.ithese work with 

the vocational teacher and students as problems 
ins_e, We ^ehtj)f their responsibilities- depends 
on need. If OTier members^are uricbricerned br un- ■ 
cortunitted. the cduriselor or resource teacher may 
need to step In and help. More specifically: 

1. As a vocational counselor you can be of 
special Assistance. tj) the istudenj^with idis- 
ruptive behavior, motivational problems, or 
withdrawal. Wheri fntehs[ve couriselirig is 
needed, you may want to request the assls- 
.tarice bf a psychbjbgist. 

2. As a resource teacher, you can be of special 
help to the vocational teacher by helping to 
adapt currlculurn. suggesting uselul teach- 
ing techniques, or giving the student special 
assistance jnacadernrc subject. The key Is 
to remain available. 

The lEP Cohimlttee 

This cbrnrrijttee Is Jik_e the castlrigjggfrirriittee 
and tfe£]^ssarily includes all other^pvembers, i,n- . 
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eluding^ ttle grdspectlve yocatlGhil -te^ The 
ARb/lEP committee's: responsjbiiitje& wiil be dis- 
cussed more thdrdughly in Module 4. Two words of 
advice, however. 

z:^:: Rrefc wheaih^^ disasiroos ajLQMl 

placement, members, woald be wise to consider 
ultimate fespbnsjbinty_._ Give_ rppeet to members 
who will hdve the most to answer for if the place- 
merit fails. - : 
iL i^^P^L s^Iiss i^^''f§l Pf^'iP^i^ No one rnUst jive 
or die J>y the decisions made at the aNd/IEP rneet- 
ihg ^ hot even the student. Nothing has to be final. 



^ 510^6 rols^^ atnipsphere wil^^ j^^€>mbers 
seek what Is loest for the student, rather than what 
is best for their respective roles. * 

SUMMARY 

z i: Aecornmodatih the handjcapfied Lhiyocatipha! 
education calls for planning and cooperation 
iSphg^everybrie in^ 

sibilities that mast be assumed by different people- 
wi!L vary i ri sbrhe ways fro m on e sch bbi d istrfct to 
another. However, the functions to be carried out ^ 
will remain the same. Assign these functions early. 
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Actlvitiei 



ACTIVITY: Tmprovlng communtcatfon . - ^ 

iHirpoM: to encburage partjclpahts toihihk of how c6mmuhicati6n "canjt)e improved In their loc^l 
setting.^ ^ ' 

Materials: Paper and pencil for" each participant 

Art or riews print for each small group ^ . , 

Mask^^ ta|>BL^ ' 
^ Time: 30-60 minutes 
ihitiiictiom: 1 . Hand bUt one piece of pape^td e^^ 
(For the 2. AslUhem to individually a 
small Jrpup , them five minutes. 

leaders) 3 jf^^ suggestion f rom each group mernber. List these on the art or hews print." 

4. Discuss as time allows. You Will be given 10 minutes. - . 

5. Choose the rnbst irnportarit of the sugges^^ » 

6. Give your news print tb4 
Important suggestion. 

- _■_ _ ■_ _ \ 

ACTIVITY: W^o's /=?espons//)/e? - 

Puipoil: To discu^tHe roles and responsibilities of educatprs ihvoived with educating the 
hand tapped. / ^ 

Matiriali: Workbook c-^^=^— ^.-^^^^ . / . T 

Time: 15-40 minutes / * 

initraotions: 1 Discuss each situation and respond to the questions. 
2. Share your conclusions with the entire group. 
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1 . Mr. Hodges;the metal tra^s teacher, has finally decided that one of his students needs special help: 
'Ts not just 4hat Afidy reads poor|yjsorn^^ Mob1®m), it's that 
Andy cart hardly read at ali. Figurrng that someone from special educatjf^n might be able to help the 
tJoy. Mh Hodges Jd^^ counselor, only to discover the boy is already iri special 
education. No one has tdd Mr. Hodges. 

Who:s responsible? What are some reason? why no one told Mr. Hodges? How would It have helped 
for Mr. Hodges to have known? - c 

2. M r. Phillips looked around the table at each of the members of the |EP writlhg cbrnrriitteein disbeM. 
^Afterall he had said, were they still going to put the boy in building trades? When he had heard v?hat 

speciareducatipn wasp he had ^pne through the student's records very talked to 

the student's past teachers, and even tried to call the parents: Seeing some of what the boy had done 
mdthepastj fVk.i Phillips trades was no place for this particular erribtlbhally 

disturbed student. But no one was' I ister^ing. - ' ' 

How >mach say should thervocational director ftave? How can Mr. Phillips get the committee's . 
^fl^htion? if the^^^^^^ Ml bfi^^?'^ aGoburi^ Who will actually be 

responsible? What effect will that have on Mr. Phillips* attitude? 

3. After hearing about maihstreamihg, Ms. Davis, the data processirig teacher, has become interested 
in having some mentally Retarded students in her class. She feefs, though, that for the students to 

: learn enough, she will need ah aidel^Sonieone has mentioned tp her that funds might be available 
somewhere but when she approaches the vocatibhal director he jUst laUghs. "Funds?" he asks. 

. "Who are you kWding?" - -^^"(^ -_ i _-_ „ _ ii __ i _ _ i 

If funds are avaitabie, who wouJd know? More importantly, who would be wiJiing to help Ms: Davis 
track them down? Iri ybUr school, who will have both the interest arid the kridwiedge to fdlldw through 
on this? " * 

^- ANer w^H<tng y yea^^^ [h^his radio ^ndW r 

discovers that the student has been withdrawnJrom his class and placed in a job. A little disgruntled, 
Wr.-RIJey_^:H|s to the VqcatipriaLAdjU^m^^ special e(ducat|ori) who has b^^^^^ 

responsible for placing the student: "dustdoing my job!" the VAC e^claim^. **But you put the student 
at Burger Ki rig. That dde^ri't have^ariythirig to do with radio arid televisiori repair!" The VAC just 
' shrugs. When he complains to his vocational director, Mr. Riley gets little more than the same shrug, 
/^hat cari/ do?*' the direiptdr asks. : u : : ± j _ _ i 

•Who's responsible? Who could correct this situation? Have you experienced a situation like this? 
What did you do? ' — 

5: Ms. Rupert couldn't understand a thing the diagnostician was saying: if it wasn't acronyms, it was- 
hy rrk)ers. Was every on^^ ^la^^S^ odUca^^^^^ Al^sV^hey wereri't of any practical 
use? If only the diagnostician couid^lell her how well the student might do in health occupations. 
Why^nd how should the diagnostician miake sure the rest of the lEP committee understands her? Is 
Ms. RUpert justified 4i>-expectln9 the diagridsticiari to give her irifdrmatldri pertainirig to health 
occupations? Who is responsible for finding out how well the itudent would benefit from specifically 
health occupations? , 

6. Theybcatibnal cduriselbr looked acr the speeiaj educatign diredpr. How was 

counselor wonderedfthat a director of a big prc^ram like special education could know so little about 
ybcationari3pportijm MridLcapped students? The dirBcjbr stobd up . ** Just, c hddse a 

program yoti think wodd work: I'm .sure you know what's avallati(p over here In voc ed.'* 
Is the coiinselor's disapproval justified? Who should be responsible for chbosing the student's 
progfarri? . ^ \ \ " . 



7. "Please; Mr. Williams,'' the resource teacher pleaded^ "Charlie really could do wellin aiood services 
coarse. Please consider aJIpwing tiirri into your regularprpgram. '^Sf^^ 

talklng to a wall. "My dear MSi Richards," he said. "When you know as much as I do about vocational 
' education. I wilt let you decide w^b goes into a pf bgram. U ntiljh^^^^ J suggest you do your job and let 
me do mine." TheTe Is only so much of that a^pdrson can take: Ms; Richards left. 

• * _ ^ _ 

Who3e responsibility Is it to go to Mr, Williams? Shb have the right to dedide who gets 

in a program? How does the system work in your aichool? 



ACTIVITY: 
PUrpoiie: 
Matwlais: 
Time: 
iir^trDctlons: 




TIVITY: 
Purpose: 

Materials: 
Time: 
instructions: 



wnat's my tettBT? ' ^ ^ 

To spell but acronyms used in spiecial educatibrrarid vbcatlbhal educatibn. 
Pen and paper for each small group 
20 minutes 

'j i j_ ' . ' 

1 . Your workshop leader will be dividing your group according to vbcatlbhal educatibn and 
speciaJ education personnel. * 

2. YdU will be given three minutes to list as many acronyms as you can think of that are 
frequently^^sed In your discipline (either special educatibn br vbbatlbnal educatibn): Ybu 
will earn orfe pdnt per acronyrn. _ * i 

3. After three^inutes^ you will exchange your list for the other group's. You will now have 
three minutes tb translate the acronyms. Feel free to guess! 

4. YbiJ will earn one point fbiieach answer ybtfcbme up^'with arid brie pbirit for each correct 
answer (so don't leave any blank!). . - \ ' 

Pane/ discassson 

— . - . - - - _ _ _ _ _ ^_ , • 

T<> participarits ari oppbrtUriity to hear hbw local a^inistrators view roles and 
responsibilities _ » 

As required by parte! members , |||' 

20-30 minutes , " : / 

1. Invite your superintendentrprlnclpal, vodational dirKtor. special education director, and 
y bcati b nal cbu nsefbr tb djscuss: t hei r role jn- the edMptib n of h arid i cap ped st Uclerits, a rkj 
to list several responsibilities they must me&tJn fuifj^ng that role: Allow five minutes each. 

2. Allow time for further question's from participants^ 



[I Insffueflons 



jj. AeTJVITY: Improving Communication i rf 

SPEglAL INSTRUCTIONS: ^ _ M 

1. Be sure all necessary materials are available. ^ 

2. Choose^ne questlop for discussion. _ ^ _V^!- ^ ' ' 

3. Explain the activity anS be sDre'that each small groupm 

4. Announce a time schedule and remind the group le^deFs tb 

/S- To end the activity, ask each group leader to discuss briefly each grbup's results. 

PROBLEMS: Your main problem will be keeping the group "on schedule. This technique invariably raises 
discdssion so participants will easily take Ibnger than the time allotted. , : 
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QUESTIONS: i 

• • ' ^ ' ' ■ "' •. • ~ •.*■■** 

1 . How can commuhlcaiion between special education and vocational eiducation be increased in yoar^ 
' school district? • ^ ' . 

2. fh ybur local situatioh . 

^3: in yobriocal situation, where does communication be^een special education and vocational * 
ediiCdtibh break down arid how can this be cbrrect 

. i i -'V ^ " :q . . ■ ■ ■ . 

li ACtiVjtY^JVSoi^^ ' W * , 

SPECIAL INSTRUCTIONS: - ' ^ Z _ _ ^ * ' 

1. Divide the group Irito smaller grou^^^^ • 

2. Review the ihstructions as given'^h the book. . ^ . 

3. Because each situation requires appro)^imateiy 15 minutes, you may want to choose two or three 
Which especially apply to ybuNcKJal district. ^ . 

, 4. TimeAaeH discussion. After a|?prQxlmStely .1 0 rrilnUtes, ask group leaders to summarize briefly their 
group's answers to-the questions; 

PROBLEMS: Y^ijr mam probterh will b^ time. Decide on a schedule ari^ stick to It. 

jj. SCTIVltYr Waif's 

SPECIAL INSTRUCTIONS: 

1. This Is a quick activity. If you allow it to drag, participants will quickly become bored. Keep thirig^ 
rrioving. ^ 

2. This is alscf a "light" act^ity. Encourage participants to write down any answer that come^ to them — 
either silly or serious. 

3: Divide the group in two 4eams one with vocational educators and one with special educators. 

4. Give each team onejl ) point for^ach acronym they put down In the first rourKl, and (1 ) point for any . 
a^riswer (either correct or Jhcbrrect) that they put dbwh In the secohd rduhd. 

PROBLEMS: For this activity to succeed, you must have participants from both special education and 
vbcatlbhal edUcatibh.r^The ftibre eqUal the representation, thembre eqUal the cbrripetitibh. 

11. ACTIVITY: P^?e/ Z>s , . , ^ 

SpIcIAL INSTRUCtiONS: r 

1 . 1f_you plan to have this activity on your agenda, encourage participants to prepare some questions 
•befbrehahd. ^ • • * . ^ ' . ' 

2. Whjri askjrig^thes^ you may 
wantto just have questions and answers: If so, come prepared with questions. 
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^ As gres^ted in the film, k ihorough assi^s- 
ment program indludes askirigi ob^eMn§^^^^ 
testing. Vocational teachers can have a^^x- 
* tremely Irnpbrtaht yarti irt issessmeGt;,: espeOTlly 
when their cldssaB are being considered lor Se 
student How rhuOTj afiter ajf, canjorrnal teste teii 
about whether aistudent wl[l succeed in agricai- , 
tural educatipn? Furttw ' 
ticlans know enough about Ag: Ed; to find out the 
sjuden^^ichancej in an 1^^^ 
teach0rs can contribute a unique — and necessary 
^ persjslective a^jrtP jetvjfe of assessfrtent What 
specifically can teachers do? • . 

_ __ — • ' ^ 

TjEACHERS CAN tALK TO THE STUplNT 

. 'Of the three questions (what ^oes the student * 
want/to do, what Qan ithe student do, 'and how 
^hould the. teacher teach Jho student), informaj 
^tall<ing^wi[! ^robSbHy imswer thle mc«t ^^Liestioh^^ 
^concerning the first If anyone Icnows what the stu- 
dantsiwarita tq^^ anyo?® 
l<nows how those desires will affect the student's 
success in vocatibhal education it is the teacher. ' - 
Talkmg witfi the student will also utiearth facts^ 
about th^ other two auestiohs as WeH.:'Tftrpu 
cardfui questions about the student's^baqkground, 
teachers can discover ^what sklHs, the stu^dent has 
brought into the coarse, what the student can al- 



ready do; Furthermore, careful questidhirig: w^^^^^ 
lip thf t^qher Ri^w how the ^tudent leaffts best., 
r example; if a bby^ has f>elp0d Kttj father buiW 
: bppk shely^^ a teacher could .fir^|Pid> cwt wh^ 
<He boy did exactly, ^d then how the bby learned 
tbdbfit. ^ ' 

TEACHERS CAN OBSBRVE THE StUDENT . 

Of the thcee questions, observing will probeS>ly, 
answer theirrrost about what the sftJdent can do: 
:Some schools have a highly devefcp€Ki>pcatioiiai 
assessirfehf plan IH wWch a student does every-. , 
thing from stufflng">nailboxes to screwggjpgettw 



huts and bolts. TheSe tasks tell about% student's 
cdordihatibn aTid ability to cqrrimuhicate between 
eye and hand; ' ~ _ ^ ^ 

.Many schools, however, |ack such as assess- 
rfi§n1 plan. In these eireurns^^^ teacrfier will 

frequently have to observe these skills In the shop 
or ejassrolbrnv watcWng for length of reach .^abill^^ 
to grasp, reaction time, and other aspects of cbor^ 
^inatiph^ If teachens make It g habit to Jot down a 
note about, the ^tudeht's perfbrrnancej thgrpb^ 
vatibhj will prove very helpful t(?3n IIP committee: 
bocumentatioo adds credibility to ajvocatlp^^ 
teacher's statements — even jf documentation is 
bnly a list of notes with time$ and dates. 

, Observatibh, of course, can provide Ihsightis 
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(rito'ittie other two <ii^tfbhs:,^ w^ and h^w to. , 
: .When a stud Qat'Jsliappy working at a certain task^, 
i'^twiithe^stUdent ap^ whert ^ ; 

the student ispends extra fimein/the shop! ore : 
r ihen Jh©^tea<^gr 
in the vocational program, la, th^ same way,: if a 
certain'techhlqlie wbrks:with a student, if the stu- 
dent fe'atjie to do the task after heajing the jnstrtic- 
.yitions £a^i)ippdsed to seeing theriph the tether can 
v!!}cnt>^ i)eifer hdw to teact:|,thfe $wderit .y^ 
J:an *r^ace the vocatiof;far, teacher's ekpecience* 
and (?ontaot with the s^^ 

' tEft WERS San * ■ 

VI v'iT!^chers> [fibre thari anypn^ else, are in the 
* position to verify the diagnostidan's results, tb see ^ 
";;!^^ ^©rf^H'fSarica 
' the standHrdiz,6c* teists iridicateRd ;^ 
. hlYte^ affected the Jftident^^ llnglgg - 
, riers, the handicap,* or *eyeri. j^^^ ^ boor breatjcfast 
rr^sucH fhatih© 4^|ti;3fe afi .Irfcqfr'ect' pictUrb of 
-what the student can^q^T^S arelittle more ihah 
' t<s61s.> Wh ii^ th ey^cap ^^Hti efpf ut wheri used'; ^one 
.tfr€^ ;0an ''*bfeb^^^ bb )tarinful. Aft^r /S^l^ who 
would fev^rvyan^ the WeasUr^Jsf theif-kbilitf^s tojbe * 
\me'asured'^s^^ bfijk $ts^$^i^ fi^t? Met.we. 
altow trts fof rnany^ fiipiny students, Tfe 'vocational 
l©aetw-j:an ^ua/d_ag^ ' 
nbstician s results as a first Istep toward coqtinued . 
. a^ses§iTient.''-v ^^^jr^ ' ■ ■ 



AF^^R^LACEMENt 

Admittedly, the^Jibcyve ^ugg 



, mostsmobthly when tt)e 5tudbrit;is already In the , , 
vdcationat class. But why p$ess wh^n the stiJdent ■] 
IS already, in S vocational prog^'a^n? Hasn't the pur- * 
pose for assessment (deciding which program the>' 
student^hould be jh);^already been acbbmpilshed^ 

These are yaHd <iiiestibhs if Phelseesjas^ ■ , 
ment as an event' rather than as an ongoing pro- ' 
cessi Tnie, oh e ig^o ai of Mlessm ent, deterrti i hiri g 
the St udent'^^ present levet of performance sfs 
|e§iyred oh the lEP; can be. achieved before 
pJacement: (this mast >d^o mvoKfe^the teacher.). 
Neveili^ress, a^broader goal Is to determine, the 
student's p<;»s/b/e level of perf^^ • 
the student can ijo and how. Tftis^jso should be 
achieved in ^ome paft iefpre pfacemertLfei^^ must 
be continued afterwards If It to complete,} 

^ Obviously,' with t^js perspective, placement 



injo a Ipecific fm§rar^ hot be f iFvai. Jf the 
yocational teacher, ttt^ed on observation and) 
int©^i®w|;with the stuqwt, and &h pb nimy n jcatioh 
with the diagnostician, h|t6 some grounds for cpn- 
Plucling^^h1& s^^ 

program, be safer ^r mor^ succes^fuf in another 
classroom, the teacher should askvfor another lEP 
meeting. 

LEARNING F^OM THOSE WHO kSoW 

V E.H©9t]ve-*^sS&ssm S^^pi requixes waking 
Ith pthef pey^ple. Fbr^y%xamp% 



Wi „ , ^ ^ . ^ ^^^ ^ _ 

. te^cHers will heed td be able to comrii|jnic§te with 
those who know the more iechnlcar assessHieftt * 
t^rmstWBAT, Stanford-Binet, WISC, etc.) Unfor- 
; t~unately,.ithese» terms stand like stalwart sShtlneis 
" arpahdj'.eertaih educatiQhaJ persphh^j; These ' 
educators can nevertheless be an enormous help , 
If JtltyocaiRonaL t^^ past the ^ 

unfamiliaf'jargon:abd J^quirjetnen%^ ' 
• CotJf^s0Jlprs pan oSer suggestions for affectiRg, ' 
;^PCiaT\pfPW 
' ; fromvother^^tudentsiiipme life) : ' > . , 
$gec/a^edycaf/bn personnel can offerisugges- : ' 
ttoo^ tor teacnihg students.; They tiave,,after^ 
aUL spent a Jong tirne studyihg hdw 'students 
. can learn easier and what mehod$ worlc with ' 
^ what kind bf student. ' . - * ; 

DTaghositTcjans^^^^^ ^iscusj tests and help you 
J interpret djat^. They have . the techojgal ' 

> i^f^*^;^^^^^ M'^Q^'staf^^^ take 
Advantage bf their expd^^ • ' ■ 

^c7^po/;psxc/}<i/ag/sf5? can work with students 
' whp haye erHqtional problems, and help you 
ghderstand these students' problems^ • ' 

you believqiyour student needs more help 
-than schpb[persphn 

tate to discuss this with special education 
persohhei fPr suggested profess ibhal assls- 
• tance. ^ 

MAINTAINING QUAU^ 

Vocational educators hav^ a long history of 
successfully teaching occupational skills. Now that 
leglslation^has chjinged the rules, conditions.' and 
envLrpnjTLentJm tea^^^ students^ it 

js irapKprtant thaf vocational educators maintain the 
qualitypf iheir prog a majbtn^le 

in ail phase's of itssessment. 
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_ --_ __. / ■ *' •' ' ■■ • . , . 

ACTIVITY: mars trtie? 
PiirpMif To detemilne what precbhceptibhs educatibrial J^i^rihel may bring to an lEP meeting 
Miterlds: Copies oMhe fojjowjng form^ 

Pencils - 
Tiim: minutes - ^^ ;^ 

insmictlons: 1 . After yoar Workshop leader has given ybtr^K^py of the fcSlbwIngJpnfi^Lhdlca^^ whether 
_ you believe the statements 
. 2. Ybi^'small group Jeader will go thrSugh the 

J - - ^-y- . . ^: . .'. '"^ _ ^ ■ ■• ' thJf;. . FilM ■ 

1. Retardation results frpmihborn jnferlbritles. _J:.^ 

2. Retardatiph Is due 'to accident at birth or In early chijdhbOMj. / . ^ / 

3i A retarded per$on can usuaily be taug^ , 

char^. _ ■ V 
.4. Retarded people are usually the offspring of Inferior parents or >^ 

grarKjparehts. - _ ' ^ - , ^ 

4! Retarded permris are a ph^ ' 
6^. Under stress, retarded f^ebple react much as^do nomnal persons. 

7. You can tell a peiw 

8. Retarcled people are morf highly sexed than nomnal people. 

9. Retarded pibple have crjiVilnal tehder^l)ii. ' 

10. Retarded people cart take care of thernselve^^ ^ 



11. The retailed cannot turn out work of consistent quality. 

12. The retanl^ cannot read and follow directions. 

13. The retarded know they ^ different. 

14. The retarded do hot respond to hUmah. friendly treatment as do normal 

- people.: : ^ : ; • 

15. T^ retarded can tell whether a person is friend or foe. 

16. The retarde^re placid by rfature. 

17. The disabledl^ild requires rtiore patience^ 

18. Dialled pe<^ like to be with their bytn kind. 

19. bisabied children are sick, . . 

20. Disabled people are sad. > . ^ 

21. Retarded students need more love than other students. 

22. pisibfed students dbhl have much tb lodkYdhlvard to In It^. % 

23. '' Retarded adtiits are chiidlilce. , 



You wili 



ACTIVITY: TTidse iv/7b ^fnbvv 

^ Purpose: to clarify some tenms used by special education In lEP meetings 
Matiriiii: Workbook ' . 

Time: 1 0-20 minutes ^ ^ 

InitriJCtlohs: 1 . inyqUr smaU gr^^^ ^^Jent>s In tbe list .assigned to ybU by the leader. 

^ five minutes. Feel free to guess! 
who will share your d^rnltiohs with the group. 
uWtwo _ 
cognitive domain 
v affective dbmalh 

WAiS ^ 

Wise 1 ~ _ t 

sensory-motor perception 
functional academics 
subtest scores 

tist Four 

present^ level of performance 
. . verbal Abales: : : _ : : 




2. Assign 

tistbne^ 

mental age ^: 
chnjhblbglcai age 
WRAT 

eysKhand Go^ 
reading recognition 
visual rnodality 
audibidglcml services 

ttit*Three ' 

Stanford-Blnet 

dei^gnMed jBducaJio^^ llaispn 
yineiand Sodct Maturity Scale 
bo«deH|heLrah^ 
spatid relation 
fuJLscale scbre 
perserveration 



adaptive t>ehavl0f^8caie8 
P^omanc&iSl^ 
temiind behavior 
K^pHz siile ' 
fine motor sidlls 



ACnVITY: Whai's Wportant? 
Purpose: To identify important questions to ask handicappeci students entering vocational programs 
Hitiriiii: Paper and pencil for each participant 
^ Ail or news print for each small grouf^ 
Masking tape 



time: 


45-60 minutes ^ > * 


Initriictibni: 


1. 


Hand out one piece of paper to each participant. • 


(For the 


2. 


Ask them to Individually and silently respond to the question below. Give them five 


small group 
leaders) 




minutes. 


3. 


Then ask for one suggestlph from each grbUpmember List these on the art or news print. 




4. 


Discuss as time allows. You will be given 10 minutes. 




5. 


Choose the two most ImpdrtQht suggestions and mark them; _ „_ 




6. 


Give iour hews prirtt to the workshop leader to tape up and be ready to discuss your most 






important suggestion. 



Qtliitibh: _ _ _ i: i _ ^ 

Wh£[i wouldydujisk a handicapped student who wants to enter your vocational program? (dst several 
suggestions. Be as specific as ^du want, but mark which vocational area or which handicapping 
condition the questioris would apply to. _ 



ACTIVITY: A persomi mte . - . 

PiirpoM: For orie partjcipaht to share a personal experience bh teaching the handicapped 
Materials: As required by the speai<er 
Time: 15^20 rriiriUtes - 

instractions: t: Beforeihe wori<shbp^ arrange fbra teacher who has been succes^^^ !iaj*ilcapped 
' student in vdcatidhal education, to answer the questions below: Give the speaker 15 

minutes. / 
2. Leave 5 rhinutes for any additibhal c|uestibh^ 

GKiMtibns: 

1. What handicapping qondition did your student have? 

2. What was one problem ybu experiehped in teaching the Student? 

3. How did you solve it? 

4. When the student entered your class, hbw successful did you think the student would be? 

5. How successful was the student? Why? 

6. Was the student ever employed in your fie^^ 

7. Wfiat is the student doing nqw? 

8. What hew perspectives did this student leave you? 
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Special Instructions 



III. ACTIVnT: Wraf's True? 

HIDDEN PURPOSE: To shpw p&rtlclpants any false assumptions they may bring to the assessment 

prbce^- V f 

SPECIM. jNSTRUCTjbNS^ Keep It brief. t.et it last only as long as discussion In the small groups last. 
PROBLEMS: * ^ 

'^^ ^o^^his actM^ educators. For a persbri with any background In special 

education, the testis far too easy.^ 

, ' 2. If you think participants ar© becojtiing impatient with the test, or if the djscassion Is very slow, move on 
* to another activity^ With the right grbUp, the activity will work very well. 

NOTE: Questions 3, 6, 13, and 15 ar& true. Ail others are false. 

SPECIAL INSTRUCTIONS: 

■ PJvM©ifSSroufVlht §ri)uj3s. Jtspeclal educatlph personnel are taking part In the vi^orkshop, 

be _sure jhat at least one special education person^s in each group. (The activity will work ^s well If 
special education Is hot participating.) - 
2. Encourage participants to put down any gUesses they may have. 
PRdlLiMS: this aq^lvity could be loo difficult, so don't let It take very long. * 
DEFiNITIONS? 

.USTQNE: , • 

Mmtaf|^e:iJhe_&nctjomng age frjequently assigned a retarded student regardless of chronologicaLage. 

Please doni think.this ^signed age totally Indlcatesjiow to teach a student. Remember, as Marc Gold 

poirrtSHxrt, a child whPlfsLfive years oW^^^ only one year \viil respond differently than a person who has 

been claasified fiya years old for fifteen years. 1 

Chi'onoiogicarage: Actual ^^'"berxjj^yeare and months since the student was born. 

WRAT: Wide Range Achievement test; gives functioning grade equivalents in the areas of reading, math 

and spelling. 

Eye-hand CQbrdjnatlonr the ability to respond manually to a visual stimulus. 

' Reading recognition: occurs when the student "sight reads" or recognizes words or groups of words In or 
out of context/ ; ^ ■ ' 

yieuai fiiodellty: th(9 channel fd^^ 

Audte[oglcal services: speci^^^^^ to schddl-age students regarding hearing and screening 

tests (pure tone and bone conduction). 

UOT TWb^ . ^ - - 

^gnjtlve-c^^ln: that area of the brain associated with thinking, recallihg/discrimihating, and rearhihg. 
^^jsctive domain: 4liat area of the brain associated^with "feelings*' or emotions. 
WAIS: Wechsier^^t inteJfaenca Sct[^^ ; 
WISCj JAtechsler [m^^^ 

Sensory-nnotor jMN'ceplJon: Mrceivingjnformation through one's senses (hearing, seeing, smelling) and 
responding apprbpriately w moverhent. { 
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Functlonai ac«d«mlc«: the basics in reading, language and math. Those skills absolutely necessary to "get 

- 9lbhg" Ih'Sbciety. : i : i i : 

Sul>tW:jGorei: results of srnall areas of a test which when calculated together represent the whc^le. For 
exampie, Language Arts = Vocabulary, Punctuation. Spelling, etc, \ \ v 

LIST THREE: - . / \ 

Stanford - BIwt: standardized IQ test^ i i ^ f 1^ 

Dwignatcd adacational liaison: someone, either from the school or the community, assigned to be the 

advocate of ajhahdjcapped student through the entire educational process. 
\nhelahcl Social Maturity Scale: standardized test that measures social and adaptive sKil|s; 
Bbrdfi'Hfie ran^a: generaN^ refefa to a student w^^^ defined categories of "normal'! and 

_ ^'mtldJyi mentally retarded"; often referred Jo as slow learners. 
Spatial raiation: theability to see parts of an'object in relation to Its whrole, To differentiate between primary 

and STCbrxlaiy visual stirh _ _ 

Fiill acaJa score: the total score of a measuring instru^nent made up by the sum of the sub-tests. 
Parsarvatloh: to repeat a motioh or activity over and oyer, 
USTFOUR:^ ^_ 

Prosant laval of parformmica: desjg^rL^^ a student JscUrrefltly f^^ ^ cdhtlhuum of 

performance levels. This information is required In the lEP and when established will be a tremendous aid 
in planning Instrucjibn. 

Varbai acalw: a measUfernarit of where the student is perfdrmi|lg in regards to verbal (explanatory, 

sell-exfwassiqri)_^jlls^ ^ ^ 
Adaptiva bahavlor acalaa: a measure of how well a student "copes" and exhibits behavibr^deerhed 

z appropriate. : : l ^ _ __■ 

ParfomiaHci acalas: a measure rhent of how well a student can manipulate concrete objects (i. e. puzzles, 

bolts and screws, etc.). This type of test often requires no reading.; . 

TarminaLbahavior: terrns used to designate learner butcome^ ^ ; 

kbppj^ Scale: measures visual motor skills Hch^^^ the student can reproduce what he or 

she has just seen), then plots this measurement ^Q^inst age. _^ _ 
FIha moU>r alcllla: those physical competencies required to grasp and manipulate small objects such as a 

pencil for writing: 

ilLACTVn^: jy^^^ ^ ' 

HIDDEN PURPOSE: To generate some solutions to local problerns r. 
SPECIAL iNCTRUCTlONS: 

1. Be sure all necessary rhaterials are av^^^ 

2. Annpurice a tirne schedule arkj ^ 

3. To end the activity, ask each grbujD leader to discuss briefly each group's results. 
PROBLEMS: This technique Invariably raises discassibn, so your main problem wlllbe sticking to your time 

schedule, 

ilL J^CrnVFTY^ Ai=^rawm/ Nofe ' 

SPEaAL JMSTTRUCmONS: 

1. Chposa.someone:^ou know feels comfortable In front of a group. 

2. Emphasize any tinl^jimits. 
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youths must have a^'free approprlatd public edu^ 
* catfplt 'ill rKlJ bi: plabjgi In ann^UcillonaLf n vj^^^ 
merit appropriate to their Jieeds; theJaw, however, 
.<S>&S:5ot Jxpjiin nwans^Why 
isrti the law more specific? Perhaps it is because 
Cdr^ress reoG^hiz^ that each handicaplpd^s^^ 
dent's :"appro|Miate education" is different Each 
student needs to have the word ''apprdpH^e''^d^ 
fined IndlvLduatly. to insure this happens>'tfie4^w 
requlms that schobis develop an individualized 
program for each student. v^' 
z L^repartr^ ttijs: jian aj^d xho^^^ 
gram Is right for a student requires an organized 

offort a pitx§»SiMtt<laf!r^ 

One way. to understand this process is to sise how 

It wbrRs for one handicapped student. 

OACEMENT PROCE^^ 

Carl is having problems keeping up .with his 
class. His teacher's attempts to help Carl have 



beervijhsi^essf^^^ SMkshelp.TMsilsJhe 
first step In the placement process — recognizing 
that a student has a heed that requires special 
attention; 

St^^_ ^ . ^ _ ^ 

Carl's teacher goes toJhe diagnosticieffi and 
explains what she thinks Cah's pr^lerth is, and 
what ^he hasdonie \o help, this is the second step 
in the placement prcxress — to seek help Irdftl a 
diagridstidari or counselor. - 

Step3 - ^^ --_ 

Sefqre doing an^hjng else thei diagno^lcian 
contacts CaH's_jareritSi aixi lexplains _ the^ school 
district's- responsibiiity^ to woric with them when 
ieivii^CaK^.zthisls4)^ 

ents.' This may also Be a good time for teachers to 
explain lb the student what is happening. 

Step 4:' 

: Afte7 getting the consent of Carl's parents, the 
diagnbsticjan evaluates Carl's interests, aptitudes 
and abilities (See Module 3: Asse^rnentj. Carl's 



WSJlts niay r6qu(fe an lhdeMnd©nl PJMIsment, 
however, if they are dissatisfied with the school's. 
17^8 is the fourth step: evaitiatir^ Cart. 

Steps 

Cart's /'appropriate education" is how turhcKj . 
over to the Adrnisslons, Review and Dismfssal 
Cornmittee, which c^ficially fecpginizes 
handlcapF»d student, ellgibie for jpecia| education 
and related : services. This is the_ f [HhLstep i n the 
piacement process — offidaity admitting Cart to 
special education. - 

StepV ^ r 

Next, /nembers of the committee prepare an 
ir^divWUalized edU^^ (lEP).^ *this is the 

next step and will be discussed in some det§ii. 

When the ARDXbiYimittee fuhctiohs as a 
committee for developing an lEP, It must Include a 
local district administrator, the ^udent's reacher:Qr 
teachers, his parents oj- guardian, and, l{ possjble. 
the student. And^lf the student is being opnsidered 
for a vocational education program, jegulations ih 
Texas call for the following particij^hts: 

1 . the. iocar vocSionai 'administrator or vo- 
catiphal supe^^^^ 

2. the iocai spedai education supervisor, 

3. the vocational teacher in whose program 
the student will be enrQiled, _ _ 

4. ah experienced special educator who can 
• act as ah advisor to the group, 

' 5. the vocational counselor, 

6. theipareKt bf the Jtii^ is being con- 
sidered for piacement, and 

7. a diaghdstic specialist who c^^^ provide and 
. _ Interpret assessment information. 

if the student is not going to attend the meeting, 
someone^ (usually the previous teachers) rnust 
tad(e special care to keep the student aware of 
what is happening. 

^fytost Hafidi<xp(M»d advb^^ that ttie aevBiopmpn of, 

the feidMdualizMj eduratlbnal pfogflnir or lEP,^ 
hiflcwrt co'T^naht of Pua fc Caw 94-142: Conjjf ss^t up the 
1^ compbhejit in ordaMo «aaura ichievamertt on ma: part of 
hahdl^ipped ^^en&i. Tflat Ja, thay Wantad s systam that lag- 
ally raquiraa tHat tha hanaicpppad studahts :adQcatlorLt>fi 
pl^had, ra^fdaa and avalustad; Tha pfan alao iioklSL locaj 
achooi diatHcta accountabla for tha handicappad studant s 
lailavaniant: 



The person resnrnsible for organizing the 
corhm i ttee (chosen aojord [hg_ to locil_ district pol- 
icy^) must prepare members to dlscu^ the follow- 
Ihg comjDbhehts: 

: : uPreeent. leyeLpf perfdrma 

achievement, social skills, physical siciils, and vo- 
catijinaj potentM- 

teacher's contribution to this compoheht.) 

Anntiaj gdaisJhd ahort term dblectlves: Ah 

' ahnuai ^oaL'oLP^r^^ 

' necessary for employmeht as ah apBrentice jnia 
sm^ll erigirii^ repair shop. Short-term pjectjves for 
■ Qart would be to know theip^ 
_ demonstrate routine prevent[ve maintenance, Jo- 
^ cate sources of Iroubte when a smaH ehg[heif ails to 
operste properlyt and repair certain p^^ ^ 
Services: Special assistance necessary lor 
achieyLng annual Jpaisind^^^^^^^ 
and the dates these services will be provided. 

For handicapped studente, these spacial serv- 
ices may include such things as large print 
textbooks, captibnedfilrn^, IhterprMCH^i equipm^^ 
m^ifflcations, and special orthopedic devices. Foj- 
Cart, special cduhseUh&w^^ a 
regional mental heajth ^f^icej3n_a_weekty basis; 

R^alar Education A statement describing 
how mach the si^iihl wil^^^ able to F^Mclpate iri 
regular educatioir This wJII depend upon CaH's 
abilities and the hatur;e of the course he is taking. 

^Evaluatldn : S^cif ic procedures for measurihg 

achievement of goals and objectives. 

thesafive components, theh, are what must be 
on an lEP. 

Step 7 _ _ _ ^ _ 

After the IeP has been prepared by the team of 
educators serving^ij^ liis original teacher intro- 
duces Cari to the small engine repair teacher. 

This is the seventh step ih placement, Impor- 
tant to the student, who needs to know he is not 
^eir>g thoughtlessly shuffled arbiiod, arKJ td the, 
teacher, who needs to stay In touch with the previ- 
ous teacher. 

Step 8 " 
LL Ey^h after the placement is complete, the pro- 
cess continues. Cart's hew teacher watches care- 
fully to see how Carl is doing. If Cart is st[ll having 
problems, hew Services might be provided, dlffer- 
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circumstances — a new ptacement chosen. 

: So this la the "last" step in the process: continu- 
ing asses^erU,- - 

Al^ugh federal law requires that CaH's tEP be 
rayleweicl at feast annuaj^^ local distHcfe lri Tex^ 
do so quarterly^ The ARD ComrrHttto mus^ajso 
evMMe v^therCariiS ed^^ 
propriate ahd_whetber Carl*s educattormU plan 
. meeting hfe needs. If indicated, the ARD Commit- 
tee rnay modify Oarl> plan, or even dismiss him 
from Sf:^ial serviced: 

KEY GROUND RULES 

Following are some key ground f Mi^s that^wMI 
be helpful to vbpatjdrial educators In the placement 
process: 

1 • TiieLpla(>9r^^ d^lslbrv should always be a 
grooptUTOlsfe^^ professional re- 

spect jof other members. Decide what is 
nit for the st^eht, ba^ed on team mem- 
bers' expertjse, exp^ 
and accountabijity. ArW member who still 



disagrees _vHth_j_^^ placement decls^^ 
should write ji staternent ordl^senslon ^ncf 
have Jl placed in the student's perrnahent < 
records; 

?:• P^fer to mal<iilg^a 
^forrnation should be gathered from many 
sources, hot just formal testing. 

3. A^studentVs specific diSa^^^^ should be 
considered, but only In light of the student's 
strengths: and abilities. a_S: well. A learnlDg 
disability does not necessarily set a iimit on 
learning ppssibilities. ' 

4; if data is insufficient, postpone the meeting 
until all is available. 



loje 



Often the assistance of a diagnostic 
^P^dajist or a cpU ^iipeded Jn 

interpreting asses^ent data, especially as 
It relates to program plannihg. , , 

MiwA can be learned about a studenl by 
observing him or_her^n the ^hodl setting 
and by asking pertinent questlbhs of the 
student. 
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Acllvlfle^ 



; ACTIVITY: mat's iM dmrencis? _ ^ 

Parpow: To compare the ggidetjnes regalatlng thc^ p^c»ment potldes of local 8crK>ol8* 

liitirlili: FapS'_BrSJ^»Kij8 

Copies of the piacement poiicies for speciat education 

TImi: 45-60 mlnutQS * j ] ' 

bistoiictibni: 1. Read through the a>p!es of the gukietmg (M:)hcerhing the pfacerrieht of handicapped 
students. ■ iVji ^ ■ z^~wci ^ z 

2. Then, Witt! the other members of yourSmaii group, list the differences between the 

# guidelines for special education and the way studeii^ have been admitted into your class. 

3. Surest whateWectsMc^^ 

, have 30 niJnutes to rompiete these 

4. Your workshop leader wlH be asking someone from your grb 

^pur group identified arxJ to summarize the effects these differences might^^^^ 

5. TfwhLtJWng imp 

iwal pdicy for placing handlcapp^ 

PurpcM: To identic possible Ibrig^rahge goals for handicapped students 
Mmwiids: Copies of the foiiowing fomri, pe^^^^ 

Tlrni? 20-30 minutes ^ 
ini^ctions: 1. Your workshop leader will assign one of the students described below. 



*ln TdxH — Policy «id Proctdorvs Manual for apedal •dijcatk>n. 
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2. Based on these descrjptidns go thrdugth the following form and mark whether you believe 
each Job would be an appropriate Iqng-rahge goal for the student. Be ready to defend 

^ ' your decision. You will be given five minutes to go through the ilst. 

3. Share your decisloris with your smaii group. You will be given ten minutes to come up with- 

agroup^n^^ _ _ _ - _^ ______ i_i _ _ _ 

4: Your workshop leader will be leading a discussion about 1he differences between the : 
smairgrbups' lists. ' ^ 



Students: 



Sam Thompson is a mildly retarded student. He is 19 years old. Sam has a short attention span and is 
frequently IhattemiN^e. He is sighificahtly below grade level IH both reading arid math. His mbtbr skills 
are average for his age. ' 

- ^ - - - - - - - - - ' — _ . . ^ — 

Tony Garza hits an auditory learning disability and has difficulty folldwihg'draMhstructldns. When 

receivjnfiriMuclldhs Tdn^ information be repeated. His math skills are good, 

_ bq|^$ltfeading skills are at about the third-grade level. 

Tracy wtscm, a 1 6^ar-plld wHeete^^ parapilegiCi isparalyzed f rom the waLstddwn. She moves 

around easily in^her wheelchair and has full use of her anns. Herj-eading and math ^lls are at grade 
level and her perfbrrnarice In the b 

borne Simpson, an18-year-oid pairtiajjy blind student, nhust depend on his sense of touch for learning. 
H^^^ ^JTi*^ f^^^^^^^^ with eye-hand cbbrdihatibh and while his rhath is at grade level his reading is 
below grade level. 

Peter Miller is a 1 9-year-old 'd|af student. He does somc^Jip reading and sigmhg. Peter is ufiabHelb 
recognize speech sounds, even with a hearing aid, and his reading and math are about two grades 
below his school-age peers. 

^ Appropriate 

Not with 



Appropriate Appropriate Mo^iflcattons 



PbSBibje |6hg-rahge goals 

^sAes tlejk ^^^^^^^^^^^^^ ^ f * 

General merchandise retailing * 
Food stdTes 

Apparel and accessories store 
Motor vehicles and acxi^essories 
Irisurahce 

Clerical * \ 

Bank teller • 
Bookkeeper 

File clerk: 

Ubrary^jnehdaht or assistant 
Mailcanrier 
^Proofreader 
Receptionist 
Secretary 
Stenographer 
Typist 

3/ 



« J 



Appropriate 

Not: ' with 

Appropriate Appropriate Modifications 



Oni^ machine operator - 
AutonK>l>|te 

Cablnetmaic^f: / > - - 

Carport installer 
Constroctioq * 

Bhl^masdi^^ . ^ 

Baiidozer operator - 

Cement JkfR^ concrete finisher 
^ Electrician*s apprentice . 

Floor layer ^ 

PaihteHs apprentice 

Painter ' • 

PaperHanger ^ 
Plasterer | 
Plumber _ ____ 
plumber's assistant 
Roofer 



Tiie setter \ j''^ 

EJe^Hc poweMlnPJ? 8": ^ : ^ j 
Mechanics and repair paopje t 



Air M^^ning, heating, 
: refrigeration * 
Automobile body 
Aistomobiie mechanic 
o R[rm rmpiements 
Heav^iequlpiTieht mecha^ 
Household appliance and 
acc^soi^ installers and 
. mechanics _ , 
Oftfee niachln^ - 
Radio and televlsjon % - * 
Metatcrgtsflnleh ^ 
BoiiermaJ<er . 
Jc^ and die setter 
• Machihisi • • 

^heetitietal worker 
Printing craftsmen * . 
Bookbinder - 
Compositors and ty pesSters_ ^ _ 
Photoengraver and lithographer 
-_ Pressman and plate pHhter 
Tailor_ 

Uphplsterer^z ^ z-^^ " 
Clothing ironer and pressor i __ 

Garage woi^^ and gas station attendant 
Laundry and dry cleaning operative 

Meat cutter and butcher 3^ 
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J Appropriate 
/ ' , Not _wlth ___ 

' ^ . Appropriatd Appropriate Modjficatlona 

V\^ider and flame cutter ^ 

Seamstress « . . * 

Boa driver ^ 
C^rperitor^^heiper 
Qarbage c^lector 

Farrfi yfewBf i_ ._ , ' i 

food servjoi worker : * , ' 

' BiulerKJer _ l 

Basboy (or girl) < 
Cd^ £ ' * 
DishiA^asher 

Food counter and fouhtairi * , * . 

Waiter 
Health service 

DerrtaJ assistant i 

Nurse^sjilde, ordt^rly, attendant 
PHHd care AivoSe^ 
Haindre^er and cosmetologist 
Shampober 
Bart>er 

QyiBii? wrtchmaa 
Baggage porter or beilhop 
Cham^rrtlald . 
danitor 

beliveiv FH9'rsM:)n 
Taxicitx driver 

L _ L « ._ . • ■ . ■ : V ■ . ' . : 

ACTIVITYjJEP Meetings 

Purpose: To djscass the prDbliams Involved with developing Individaaltzed education programs for 
'r handicapped students 

MaterUli: WoMicbdbk 

Time: 15-40 minutes 

lhithictlbi|i: 1.* Discuss each situation and respond to the questlohsr 

2. Share ybui' cdhciUsibhs with the entire group. , 

Sllultloni: 

i . VyherrMr Rogers got his n^lca Jto attend an i£P meeting; he Just grimaced and shoffied It under a 
stadc of old mall on his d<^. What dkllt really matter^hether ahj^d airtp Hke , 

himself went to bhe of thc^ special ediK^tibri meetings^ What could it possib^^ have to do with him? 
After jO, whether h&went or not, special education wou^ m\ put the sti^ent in wt»tever class Itiey 
warned. His bdiri0 tnere wbUrdh't m : 

- In^iHjr lbca! 8itiJatik>ni wc^ RbgersiiaviS bMniustlNsd In assuming that spedal education would 
place the student wherever they deckJR) — no matter what wis advised at the lEP meetif^? Whit 
. are sbrhe good reasons for Mr. Rogers to go to the meeting -- even if his advice is unheeded? 





2. l^::Clark looked op from the pa 

[oqR on her fabi. 'M thought these j^EP.'s w^re supposed to come out of ra group decision. As a 
vbcatlphcd (X>un9(M6r 1 feel thSt I have moreJc^ontrLbut^ studeKt'l placement than just my 
signajure on tw dotted line — esp^laliy vijien the stadent's t>elng placed ljnto cbsmetpJogyJ"_The 
dlagoosticiSn hbdd^:^mpitJ^tLca^ absolutely right," she agreed, "but no matter whatihe 

law -says, thosib meetlrigsL take too much time." 

What Is lost'wh^n the group meetlngJs abandoned? How does the student lose? List some practical 
suggestions for streai^^ 

3; As Mr. /krcher followed the vdcatiOTal dlrecto^into the office. he<:ontjhUed_hLs^ : 
'present level of ^rfdrmance' that bothers rn^ilie most,';^he sa[d; "Sure those people can teil you 
what gPSde ievei the studeffit's reading^at or what the studen stacks up te 

or the s^ce relations or all sorts of other nonsense^ But how safe is the_kid going to be with a^aw? 
That's what I want to know. And Is he jblhg to do what I him to do?" 
What problems do dlagripstlclimsian^n^^ ih assessing a sVudent's presgent leve^^ 

. performance as It relates to vocatlpnai educ£rtion? What couid you do to hbip determine the student's 
perforrnwTce as It reli^^^^ . ' 

4: Miss Smith turned her shrwd eyes on each persooiltting around the table. "ReaHyJ" shejexclajmed, 
"flowydu expect Melissa Pertcinatosucdfoj in VOE I do not know. Employers wiji neverhlreayoung 
iady In a wheel chair'— i haven't been in office work for 3d years.w]thout knowing that'^Thenls^ 
sighed^ argHeaned back. "But If you insist, f wlir allow Melissa to enter my class — but only with grave 
reservations, and with the knowledge th^^ - 
in your expedence,^ how heeltaht have vocatloriW teachers feeHTo allow hariHicapped stijde^^^ Into 
their classes? Were their reasons valid? List s6rn»ossible factors which cpuld cause hesitance and 
some ways to overcbrrie these factbr^^ ^ V 

5. "Look atthls/J^Sj Newhart said to^lhe agricuituraj teacher, '^nothermemo tellihg metqcbme tb an 
lEP meeting. Hbwdc^t^1eit decide whK>> gbi^ anywayT' Mr Harding shrugged. "Who kriows? 

, Went to a meeting last weei<: Whatdo I find out? tJie kid likes dogs, has one bf his cwn Jri fact _and\ 
.talk? abbut it nbhstbp/ TfScpuhselQj^^ belongs in Ag. Shoot^ the kid hates being 

outdoors. Those cpunsejors should go back to the colleges they came frbm. Know as much about 
work as rhy bfiby does." i l l _ i i^i 

. Is aJmematJ^ t)^^^ prepare a teacher to participate in writing an lEP? List some steps the 

' coanselor should take between talking tb theLslude^^^ should 
be at the lEP treeting. What could vocational teachers do to prepare ^or the lEP meeting? 

6. "ftey. just a mlhute," said Mr. Rawkins,_asthe rest the Past f h® part of the 
lEP that listed special services.^' Hey, if Jhisjcid^s going to be in my class, then i rieed an aide. Am 1 
going to get an alde?''i-N6WiEarTyJ' the sf^ciaLeducat director said, "you know we don't have 
money for an akJe". Harry folded his arms in front of him. "Weil, if I can't have an aide,: how can ybu 
say this program you've got plahh^ for this student is — what dp you pall it — appropriate?" 

If Mr. Hawkins dki In fact require _ah Jkje, was lie right in saying that the progratfn would be 
inappropriate without one? Explain why you agree or disagree with Mr- Hawkins. In your experience, 
what special services have been provided as a result of the lEP meeting? What action woukJ a- 
statement like Mr. Hawkins' cause in your Ibcj^ situation? 

ACTIVlfV': Wcitirig ari lEP ' • ' ^ ' / 

V Purpdio: To experience first-hand the $teps In preparirig an Iridlviduailzed educatibnal program 
jRiiterliili: Cbpfes of the lEP forms 
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V V Pencil arid paper . 

'^•'..j."V^ Workbook^, - ' . , • .''i ' . ■ • ' ' _ 

lifgtrucllbna: 1, Ydur eroall groap Is afi lEP committee: You will find below the necessary background 

' • ' - of your schTOl's vocitionaj firog^ 
''\ . will be discusslrfg. J^i^ad tK^^ 

r; J, .2: Th0n complete the' lEPfdnTTag^^ 
v'^.j bwlnaprograrnypuha^^ 

make available. If li^lH heJp you understand how an Iep is written, you may assigh roles 
. . ■ ??J*T»OiP©PP!aJn yofir 

' ; leaShen and so forth). * 
" 3. After approxlmataiy^ 45 minutes, your workshop leader will be leading a short dlscu$sion 
; of each group's IEP. ' 
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/ _ AN INDEPENDENT-SCHOOL DISTRICT _ . ' 

'eONFIOENTIAt REPORT OF PS^^^ 

Name: Jbesph Taylor ^ - Birthaate: duly 1964 Age: 14 

Parents' Names: John and Jijne Taylor ^ ^ ^ ' 

School: An ISO ■ ^ ' 6t^de: 9 

Date Qf Examlhatlbh: 2-8-79 Examiner: Linda Lane * 

Reason f or Referra^l : Re-evaluation ^Vision: L ZQJZO ' R 20/20 
and placement 

Hearing: L — OK^ R OK 

Previous Testing: WiSe-rlQ/78 Grade: _ i Results: . ^ 

WRAT— 10/78 V-BelowAvg.; P-Avg.; 

, ;; R.-2.6; S.-2;2; A.-2.9 

Tests Administered: _^ . 

1 • _ ^ Borderline 
Bihet: C A ■ M A ' ^ IQ WISC: VS 69. PS 79 I Q 73 

Basal Celllrig — Bende r^— — 

. Othe r WRAT: ft.-4.8-ss 75; S,-2,2-ss 61; A,-3.4-ss 67 

Adaptive Behavio r Language Ddml nanc e English 

IVer^al Scale Performance Scale 

Subtest Scale^Scbre , » ^obtest Scale Score 

Iriformatloli' 4 Picture Cbmpletlbh 7 

Comprehension 8 * Picture Arrangement 11 

Arithmetic - 5 ^ Block Design 14 

• Similarities 13 — ' Object Assembly 8 - — 

Vocabulary 6 Coding 10 

Digit Span 2 ' , Maies ^ 

BACKGRdUN&lNFORMATIdNi.: ^ , ' 

Father's Employment: heayy construction laborer __ _ '< 

» Ihterisfe: Woodworking* d&eToped prl2e winning lamp In Industrial Arts last year. 
For the past 3 year$^ Jos eta has been assigned to a resource room for remedial 
InstructionMn iSth and racing and for assistance In keeping up with the 
regular co iffiat L In iwhicbL he js_en rolled^, Joseph has reached a point where 
' academic iSEictI on alone is notjadequate. He isilosfng ihterest in school 
^V^jn<b hit toTV ms teacher that he tired of doing nothing bat book work. He 
' told his resource room teacher that he wants to get into vocational educa* 
tion like his best; friend, Thomas. 

'Although biiMd on an actual cOnridantiai rapbri, ail namas Hava baan changad to prdtact tha itudant'a cbnfidantiality. 

" ii ■ ' 



Name Joseph Tay^lor- \ 

TEST OBSERV ATION ^ ^ 

dosep^1s^a-14 year old whlte male;^ He was pleasant and cboperative but 
extremely^slow to answer verbal questions. If §1yeh_enou§h tlmeiheiwould 
usually respond. Seyeraliltonszon: the subtest Picture Completion Vere r 
correct but had to be scored a zero becaasrof time limits^ He failed to 
notice inverted parts oh the subject Object Assembly.' He was able to do 
only 4 digits forward and 2 digits backwards on the subtest Digit Span. 

TEST RESORTS , ' 

At this tlmeiaccbrdlngitojtheLWISCijo^ the sab- 

average range on the 'verbal scale score^ averagfe range on the performance 
scale score, and low average range bh the full scale scbre^ There was a 
si9nifrcant_23-pb1nt differenc and perfpnfiandp scale 

scores Indicating that his visual modality- is stronger than his verbal 
ch^innel of learning: His greatest weafcnes^es were In ^ the areas bf Jt- 
tehtlbn and rbte menibr;y, mental aHtMetiCi^wbrd understandlngi and — i 
i nforro Hon gained fjrom expert and education. H.is, greatest strengths 
were noted In the ar^s of verbal and non-Yerbal reasdhihg. social Nh- 
telllgehce, arid eye-hand cbbrdlhatlbri. 

The wide Range Achievement Test indicates academic ability below age level 
expectations In readi rig, spelllrig. arid arithmetic. Reading score was 4.8 
grade level; spelling. Z,2 grade level; and arithmetic. 3.4 grade level. 



tanguage Dominance 

This Anglpifamily speak^in^^^ the- 
examiner felt that it was appropriate to administer the tist instructions 
In English; 

Learning Style 

The visual chanrtel Was fduriji to be superior to the verbal chaririel for Jbseph 
' CdNCLUSIdNS AND REC(3MMENbAf IONS 

Joseph is a bdy of riear average ability but riot achieving but not achieving 
MP tb^ge level expectatibns because of auditory perception \ 

problems. His leari^ing style deviates so markedly from the -norm of hisj 
age group that he rieeds special educatlbri Iriterveritlbri. ' At this time. 
Joseph cbntlriues tbimeet the general guidelines and specific eliglMJity 
criteria for ttS classifications , 

Hl^s educatlbriil prSgrani jshbuld be designed tb reinforce fuhetibnal aca-_ 
demlcsiithat are'-tiirectly rel^t^ a variety of specifie vocations within 
his capabilities and interest: . Hanoal dexterity coQtd be appropriately 
measured through teacher cdristrWted wbrk samples. 

Provide structure of asilgnments. Farther explanation H needed of what 
is expected of him th^rdugh the day. At the start of eSfth day, he cari be 
given a list bf tHfe educational tasksihe must accomplish irvclydlng time 
limits eoffpens urate with hisVate of ability. Try behavior contracts |to 
get the desired, behavior: ^ . 



Name Joseph Taylor 



A current vision, hearing, and general medical evaluation Is In order, 
if I can be of further help, please call the appraisal office. 



PITrent Signature 



Examiner, LlndaLane 

Educational Diagnostician 



1 
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INDIVIDUAIIZED EDUCATIONAt PROGRAM 



NAME 

■IWTMOATC_ ., ■ 
OATI or lATTWY, 

- wtiofttr ~ 

^ K^FUCIMCNT. 
^ inClAL TCACHEN. 



.CA 



.UNIT. 



Gmp f fit 



P Reoding Cdmprehehsion - 

< Math - _ 

g longu'oge Arts _ 

, D - . . 

4 ffl _ 

Q . 

• 0 

^J - — ' , ' 

3 _ Sp«cioJ Trdftiportafion 

3 School Heolth Services 

Q Counseling with students and/or 

> i.:^ 1 teffiilies : . : 
0 — Psychological Services 
2 — Audiologico) Services 

^ Medico! Diagnostic Services 

~ Occupotiohol Theropy 

^M^ol Therapy- 

Parent Counseling qnd Training 

/ __ ^ ■ 

^ Adoptive Equipment 

_ Special Seating 

^ Orientofion ond Mobility 

^ Speech Theropy 

— Qthtf: ' 



Individualized Test 



Moth : 

Redding Recogriitioii 

Spelling 

General Information 
Total Test 



tducoHonol Progitim 

: Regular Classroom 



.Specialized Progroms 



:T6tal Hours 
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bate_ 



PROGRESS REPORT 

Quarter 1^ 2 3 ^ 



Obj«ctivt Progriti 



. 6.. 

: I. 
.1. 

. 9,. 
.10.; 



Signoture 



Date 



12 3 4 



Ob| t<)ivt Pfoartii 



2.. 
4., 

5;' 



. 6: 
. 7. 

, 8., 
. 9,, 

,10,, 



Signature 



eOUC. DIAG. 

wmr~ 



Dote 



I 



-Quarter 12 3 4 



^ Objtctivt Progrtfi 



1. - 

2. " 
3;" 

4. ' 

5. - 



_ 6. 

\l 

J- 
[9, 

-lb. 



m. BIAS, 



TEACHIH 



mwm Strtngthi 


fartUiponlt in li.P. 




REJECT 




Parent or Goordion 






.. 


Speciol Teacher - » 




- 












Admlhistrative Representative " " 








Counsilor , 






Mtnrifitd Wiokntiiti 


Educational Diaahostiridh ' 








P2yfholani5t 














1 


flrudent 








Oth^r 








Date: 









Plo(iffliht Itcommtfidatiori: 



PIflctintnl Jgitifi(alion:. 



lOibie. 



.Ineligible. 



(SIGNATURE) 



Alitmotivii Contidirtd:. 



Portnt Risponiibllitiii ond/or Commenfs:. 



Sptciol. Troniportation / 

__^pproved — Rejecled 
Juilificationi 



NAM E - - ■ ' 

BIHTHOAT E y • \ : BEGINNING DATE . ENDING DATE 



PRIORITIZED ANNUAL GOALS (TERMINAL BEHAVIOR) 



SHOITTERM GOALS 



01 
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.person;., 

RCSPONSieiC 
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AMpUNT 
OF TIMC 



etCt^NlNG 
DATE 



TndinF" 



-OATt" 



£v;ALUATipN 
— »< ET HOD — 



AN INDEPENDENT SCHOOL DISTRICT. ^ 
CONFIDENTIAL REPORT OF PSYCHOLOGICAL TESfiNG* 



Name: Janice York 
Parent*^ Name: 
School: Ah ISO 
date of Examination: 
Reason. for Referral: 

Hearing: L R 

Previous Testing: 



2-9-79 

Re-evaluation 



Birthdate: . 
Grade: 9 

Examiner: Linda Lane 



Age: 1^-3 



Visidh: L R D r. Wallace- does 

not need glasses j{astigmatism) 
Grade; ^ f Results: 



Tests Administered: 

Binet: CA MA --- IQ ' WISC: V S 72 PS^ 60 I Q— S3— 

Basal Celling :. Behder Acfciinistered 

, ^ ^ 2^73^76 — — ■ ■ — ^ 

Other WRAT: R.-2.6-SS 66; $.-3.:7-ss 72; A,-2,3-ss 64 

Adaptive Behavior Administered Language Dominance English 

Verbal Scale . ■ P e rfbrmahce Scal e 

Subt e st ~ Sc^h^e-Sc^re « Subtest Scale Score 

Information. 5 Picture Completion 3 

Comprehension > 8 Picture Arrangaiieht 4 

Arithinetic 1 Block Design^ 5 

Similarities 5 Object Assembly* 4 

Vocabulary 5 Coding 5 N ormal 

1 — : Expected 

Digit Span . r ^ Mazes _^ S core 

MCKGRdUND INFORMAT^j^^Janic^ fai»--thr^an A resource 

mainstreaming program In :ig73-74. Janice 'Is presently attending the re- 
source cdimiuhi cation skills and math classes. The career driehtatidh 
prdgranris also a part df her schedule. ^ 

-Janice was a premature bafiyat seven months. "She was_slow coming 
and. like hot have made it here al1ve»" her pther said^ The cord was 
chdkihg her. A hernia w^s detected 5-6 weeks after birth. There was an 



*Atthbugh baMd on ah actual cbnfldanUal faport, all Hamas hava baan bhangad to prbtact tha atudant'i cbnfldantjaiity. 
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Name Jtfhice York 



BACK6R0UND INFORMATION -(cdhtlhUed) ^ ' 

operatibn at age:3 for this. Jahice^hM^ 

hospital for three months. Her motherkalces her to Houston at least 
once a year fdr_th1s. She was born witif one kidney which stopped 
wprklngibutifiye yearsi^ago again- She heed§ a 

couple of operations on her neck according to her father, :Accord1ng_tb 
her met her » Oanlce walked late - "way past two." Shekeeps a cold and 
can't stand much heat^ She has to have three hot meals a de^y or she 
will get sick with a fever. 

TEST OBSERVATIONS 

Janlceiis an attraptlyejyoung ladiyiiw^^ vet^ismall fbr.her age. When 
conversation was required, she would shrug or nod her head at the •beri 
ginning of the verbal part, of the WISC. In order to establish rapport 
and_verbal_'cbpun1cat1bn, the yerbal and perfbrmarice subtests were given 
in mixed order with first a verbal and then a peffbrmahcesubtest urit11_ 
completion, i^nlce did beg-In to answer the questions more readily. She 
drew and wrote with her right hand but she used her left hand, for the 
performance sybt^tSi.: Her small mbtbr cbbrdinatlbnjwas s1qw.i_A11 
written work seemed to be difficult to perform and took much effort. 
On the performance tests object assembly and block design, Janice 
scbredilowijbuttlme wastHe factor. Janice did ribt wear glasses during 
the test, though her records show a, vision check with glasses to be 20/30 
In both eyes. 

TEST RESULTS / /_ ^ . -j ^ 

'ftXSC; Janice Is presently functioning within the mental defective r . 
rangeibf IritielleetuaLfuhctlonlhg according to the f till scale score 
of the Wise. The verbal scale scor^ Is within the borderli^^^^ : 
She scored In the mental defective range on the performanfe tests. 
Most subtest scores are flat^ Strengths wer^ noted on the cqmprehen- 
slon subtest and dlgl ti span with seal ed se^^^^ which are In the 

slow learner range. Janice's lowest scores were on the subtests:i_ 
Arithmetic (2), picture completion (3)r picture arrangement (4) and 
object assembly {4)^_ Scores of twb arid thre^ In the trainable \ 
range. A score of four is in the educable range. \ 

Bender 4estjilt 

Janiceitook twelvS:mlnutes tb cbmp^ with eight errors ac- 

cording to the Koppitz scale. The errors were: distbrtloHi rotatlbn* 
Irittjgratidh and perseveration. \ 

D raw-A-Persbri • • 

- i - — m _ _ _ _ _ . . J 

This Is a simple stick figure with the exceptibn of the* head and hands. 
There was sane detail of the head and face. 

Adaptive Behavior ^ 

Two separate Interviews were held with each Individual parent.- Both 
parents weriicbpieratlve^ Jarilce has a long history of medical compli- 
cations. She: does not adjust to new si tuatibns very well accord 
her mother^ Concerning potential vocational interest* her father said, 
"I hope she* IT^e able to work." Janice's mother did say she was 
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Name Janice York 
Adaptive Btehavlor (continued) 

depehdable. The doctor said Janice may never have a completely ndhnal 
life>^_ Janice can rfde^a bicycle but sheLcannbtzirake change iSbe can 
and:does*he1p around the house. 6^ parents:i9ant Janice to continue 
In school. -Mr. and Mrs.'^ifi^ik^^^^ttf^Jah ts different from other 
children. Th^ said -she Is slow butiSheLls dolng betteK" ghen ah* 
activity istoo bard for her^: Janice becomes frustrated and stops 
working. She does not play cooperatively with others. ; 



English Is deterqlned to be the dominant language on the basis of the 
above 1nfonnat1on^4ti the dpi hi on of the exami ner. • » * 

Wide tenge" Achievement Test . ^ 

The following- grade: level -scores ire taken from the WRAT which was 
given IftApril of 197«: Reading 2.6, Spelling 3.7, Arithmetic 2.3. 

eONCbOSIONS' AND RECQWIB^bATIDNS : 

Janice is perfbhnihg Within -the mental^ range of 1ntenectual^_ 

fynctibhing according to the WIS€. the adaptive behavior is below normal 
for an individual of Janice's age. The WHAT shows she Is achi eying more 
than four levels below her grade l^el. Though she_haj had speech 
therapyiJabice still hasdif 

Pencil and paper operations are^ performed' with slow, deliberate strokes. 
Janice seems to have difficult cbntrbllirig the pencil to the task. All 
performance was slgw.iiJan guallfies fori:Special^educatlbn asirt^^^ 
cable mentally retarded. The present placement seems to^be apqropriate 
to her needf and' abilities. It is recottinehded for the'ARD cdnRThUee to 
con 1 1 n ue J ah i ce 1 h the res pu r ee prog rani. ^ ^ 

Janice will need emphasis on practical usage of academics based on voca- 
tibnal readiness skills. TliTNe structurihg should be Introduced in 
i^latibh to the vbcaMphal^ skills_: 
as well as social awareness could b^ worked on simultaneously in a small 
grouji situation- ' 

Jahice cah_best_1 earn through the auditory channel. She heeds a variety 
of experiences based on vocational and social situations. Opportunities 
to share experiences through discussion need to be provided consistently. 



Exami ner : LindaLane 

Educational Diagnostician 
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Special Instructions 



IV. ACTlvn-Y: Wtm-S f/)e D?j^rence ^ > 

SPECIAL INSTRUCtiONS: 

1 . ^aJna<x>j>y of your state's special educatfbS polices and procedures guide arkJ make copies of the 
P'^^*^®"* policies for handicapped students. T 
'■2. Divide the participants Inb smaller groups and give each participant a cSpy of the placemeht 
prbcedijres. : ^ 

3. E^wifgiJartfcipart^^ be Honest when comparlr^g the guidelines to the local policies. Stress that 
. tobai districts do have some freedom when applying those guidelines, so that differences are bound to 
occur. • ^ 

4. If you chMX>w.^ the airtlvlty after the small groups have reported their coriciuslons. If you 
; _ docide that pr^piMlng^aJocal_policyji»ould help partlciparits^Understahd how a process could work 

- kjeally. th0n carry: the activity through step 5 in the workbook. 
#ROBI^jlS; 

/ "1- Partfelpants may fk)t have enojpgh background to compare local placemerit prdcedu^s to |tate 
guidelines. You may have to limit this activity to wor1<shops at which special education is also present. 
2, Small groop^B may be slow t^^ guard againstthis by assigning capable 

facllltatQrs as smdl group leaders or by preparjn^>a list of questions participarits should answer. 

IV. ACTIVITY: Whic/i jqb?: < 

HIDDEN PURj>OSi: To show vocational teachers the many jobs which handicapped students would be 

V capable erf ddirig if given the opportunity and the ap^^ 
SPECIAL INSTRUCTjONS: _ _ 

1. DIvWe jhe participants Into smaller groops.^sslgn a handicapped student. 

2. Give each participant a copy of the form in their workbaok and five minutes to complete the form. 

3. Then Mk their small group to develop a list together (^^^ 
diMusslon. . ' 

4. Lead a discussion based ortthe small groups' lists ihdjhewayjheyijiffer. When participants have" 
sUjigegted thatsftydehts could perform the job and'be trained with modifications, ask them to define 
.those modifications. . . ' ^ ^ * \ 

IV. ACTIVITY: /EPWeeTi^ 1 ; ' 

SPECSAt INSTN^OO^ 1 

1. E^lvJdeihe group IntoJsmaller groups of from five to ten participarits each. 

2. Because each situation requires approximately 15 minutes, ybU may want to choose two or three 
; which especially apply to your local dls^^^ 

3- "^Ime oaGh dlCM^^^ 16 minutes, ask group leader^ to scfrnmarize briefly their > 

^ group's answers to the^ questions: 

PROBtEMS: Your main problem will be time. Decide on a schedule and stick to it, ^ . 
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ACrmVf : Wilting iifi mp ^ . ^ 

SPECIAL INSTRUCtlONS: 

. 1. D^i3e exactly what^ou want the participants to dCK On 

p»tlcfpants to determine only short- and iong-term goals forjoxjational placement; If time allows, 
: fxjwever, you may want particlpahts to cbrrtplete the entire lEP. 

2. You may warit participants to complete ybUr own district's lEP forms rather than the forms in the 

workbook; . . - ^ 

,3. Divide the group intb smaller groups of five to ten participants each. Choose one of the two case 
Ituciies (Using Jk^th makes c^ 
T p 4. B4> sSurjBjhe ^ups complete the \EP in the timet allott^d^ , 

• ' 5^ To^Sr^the fibtivity. ask each group to report their decisions: These usually vaiy:^HHve group leaders 
; " d^ernj tNfr grpup 

PRDBt-EMSi Don't lei the grcytips ge|bogged down In the details of the psycholo^bal data (or in the strange ' 
language). Stress ^acement. Keep the final discussion informal. v 
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Few of jis whojiaye had Hmlted contact with 

ihwp; prot>ably because we are unfamiiiar with 
thetfwoHtf . We ban'l telt what ttieyar»tt>iikliig. We 
havA the same compialnt atXHit people wtth a lot 
educitioh, drmdhey, or swial status; people 
ljt)rii other countries, or Just any group of people 
we Idemify M^Werent^ - 

One way to jearn atnxjt being handl^pped Is 
^litldpuj aboutQiei^h itsigf.inier^ofeilh 
thte section we hwe Included very brief descrlp^ 
Bbnt ef^bseh hamMc j^w* wHft some Identifying 
characteristics. AliiHHer way to learn, however, 
an<f^ dna^hjch- ta: Jnu and 
eniightenlng* ie to meet handicapped peopje and 
ted out for yoiifiilves what hayiriia e»^jn hand- 
icap meana In their . Uvea. For Ms» we have in- 
cjudid a few short rtiotiologues. WNle the de^p- 
tloris otthitbandicatpping oqpdf^ very gen- 
end» ttamoiKilcnMOTWify specific expr^ng 
bnly one person) experience. 

GlariM through th^fblldwihg pages to acqualrri 



yoarsejves with hic^icapplng condttlons: Two 
HaHdicaps^iyij^ 

ity, have already been covered in jhe slide presen- 
tation; so only descHptidhs will be given for therh. 

VISUAL iiiPAiRMiNt :^ 

_■_ . _____ _^' ___ ^ _ __ _ 

Visually Impaired studenta can be eitfier blind 
or partiaHy jbllnd. Blind studerits must dep.end on, 
ttieir sens^ of touch and^hearingratfier thin their ' 
sight. iPai^aily biind sJudenta c^nseey but their vi- 
sion Js so jimltedtfiat even witti correction they 
HMd dMsreht materials^ Jidiities. aridLegulpme^ 
to succeed. Some observable characteristics: 
sqiiihtihfl and rUbblrig of eyes, sensitivity to bright 
lighted avoidance oi close eye work, difficulty with 
P^^I'c'lPill^oil, an the appearance of being awR- 
ward and clumsy. ^ u 

LEAANillQ mSABIUfY 

: Uefluiiing disabilKes isire difficult to describe be- 
cause ttiey can be so varied. Usually, they are 
language-related handicaps linked to visual, audit- 
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• ■ - ■ : ----^x;^' - - ^- -/ - - 

i^,j^jiMmtJ^tMm$. w lurning'dti* 

i pii» for vHui( tiik. ripftttfoii or jRHltislDn of 
-dfvords whtft fMidir^ written ma- 

t9H«li too ck»9ly. fm^tfnt forg#ttlng, excessive , 
blinking^ end dlz^lheee. . 

-(S^efvible ^arioterliyci Jbr^audlidf^^ ' 
ing dtoabliltiM Indaie: difflatilty In following oral 
dlrectibns,, c^er- attenti veheee , talk^^ too loudly or 
softly, and not knowing where sound has come 
froni. 

MEKTAt RETAi^pATiON 

Ing: The extent of ihat difficaHy, of coarse, varies 
from student to Jtiident. Som% miy have a rate of 
jnteliectuaj development close to 75% or normal, 
while others hayj a smajLer rate: Jn public fchpo^^^^ 
most students who are labeled retarded are toward 
: the iJpper level.: : 

-T^ejibiefvable <^^^ of a mehtally re- 

tarded student are: short memory retention; short 
ittenttpiT spah,jxx)r motor ability, and poor lan- 
guage development, the student wilt probably not 
act his chrbhbloglcal age. : 

C^/fsfop/>eMMHdjy retarded): ^ 

I'm retarded: I don't say that to very miany 
people, b^aUse they hold It against rne. You 
know? They think it's me that's bad, not the 
way I learn. _ 

I can do almost any^lng j wanltoMhough: 
I can play pihbalb jefa dale l[keottLer kids. I 
can drive a caj;> and ^1 sor^'of things: If you 
just look at me, you won't even know I'm re- 
garded:- . ^ - _^ - 

What J can't do Js get really Interested In 
^alpMpie ire telllnj[7ne. Thiy use words I 
don't know, about things I've never seen. 
Reading Is^ real ^ard, and Tve never been 
much good^pl'iMthrnetic. Biit If someone 
shows me s^mpng, therv shows me agdn. 
and maybe eveiragafh. ther> I can probably do 
It. . ^ _ 

What do I W'anf tbjdo? Get a [ob^ You 
know, get some mpnefspLl can buy a car. Vm 
ml good at mowing midawn, and someday 
I'M dp the thR^ Pad ^^^Ip fix the mower. 
Maybe 1 can (pt a job like that. ' ^ 
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; I sura;<hope so: then maybe 1 won't be re- 
tarded Jhy more,. 

ORTHOPEPjCALLY HANDICAPPED 

OrlhopedlcaUy handicapped itudenti have 
muscular, _ikelc^tal. or heuro*muscular irnpair- 
ments. th^r biggest distihguishjrig: factor Is thaj 
they caH*t get around as well as ottier people^ and 
must riiy on crutches or wheelchairs. jSome are 
bed-ridden. Other characteristics include: lack of 
rnotbr cbriirolt^ difficulty ]n_u^^^ eplhyehllbhal mste- 
rials or equlpmejit for learning, slow movenient, of 
pacing of rputihe activities and frequent stretchihg 
for exercise: 

Tom ^Wheelchair-bburid): 

z'l^i world iSjbMic^^^ this 
wheelchair and the equipment 1 use. It's kind 
bfjjke I'm driving a small car and everyone - 
else Is walking, in drivlhg my car^ people 
haven't made it very easy^for me. Therp are a 
lot of architecturaLb like steps, that 

keep me from getting around. __ ^ 

One of my biggest problems js people's 
eyes, they're always 8tarin5:at_i^^ 
somewhere: Of, theyU-e looking down at me 
viften J jalk tb them^ gute me disad- 
vantage: 1 have learned to ask- people to sit 
down whehj^e tilk sb I can look at them at the 
same eye Level; 

You know,' one but of every 20b:pembns Is 
pirilyzed to some degree. It seems^strange. 
but a big prbbjem bf being paral^ed Is that 
you' can't feel paln^l sometimes hurt rnyseif 
and dbn't even krLPw it^ One p!f Jfie tftfngs tflat 
always amazes me when I talk to people Is 
that seem tbbeaj^^^ totslHabput physi^ 
cai things: :: like sports, camping or things 
tfiey tWnk l^ari^ dp.:^T^^^ don't realize that I 
enjoy aii^ose ttilngs^ too. 

People mosfiy talk to me in ciidteSc like 
" ^Hbw ybu doiri?" They must Jhink that my . 
physical handicap alsb makes ine socially 
hahdicgjfwj. Trviy are also alwayaliy^ng to 
introduce me to anpther hai^R»pp^ perspn. 
I really llke^to be around people who are not 
handicapped. Ybu learn more for one thing. 
J tttllfSJhat ohejjlng MaJ Jx)ther8 pMple Ji 
my equipment my wheelchair, my hook and 
chest brace. If they knew mbfe about my 
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fKiuipm#hJ JhdjvHii dp^lt^KJ^ be bet- 
ter. You know, ever since i can remember, I've 
» be^ jtiiRlnj) ijtJrm^s^l^t ofthlngi Ixifvdaln 
a diary. The ilet Incltidee braahlng n^ teeth. 

JyP^i^^f t baKlhg a cake* [ now 
have aboui 15,000 things on that Ibt. vyhen 
people focQS on what I can do Instead of what I 
cahJ do, It's better, for me and It's better for 
them. 



A hearing impaired person Is either hard of 
hea|ingi)r jjj«f^ If h^ personjcan 
hear and understand^speech if certain compen^a- 
^rjs Jre made iloUdef than^^ , hearlhg^ald. jind 
so forth). A deaf person must rely compieteiy oaiip 
speech^'eadihj or sign language, or a coniblnatibh 
called total commdnlcation. Even a hearing aid wlli 
not help. • 

Some ot)servable characteristics: inability to 
tell flie djrei^lon of sound bmlssidn or sub- 
stitution of^sounds^ tensjon during a conversation, 
failure jOLresporidiWheh spoken to, and the Inability 
to hear in a group. 

Lisa (Hearing Impaired): 
z ii^^ee, J have trouble hearing. Sounds just/ 
aren't ;a8 ciear for^ me i» they arejoi^you. 
Illi^fLO ()k# ajree o^ distahce^ where aU 
the leaves blend together, i can still hear the 
8(^dayou hear^ 1 Just have trbUbiA fT^aklng 
words out of jhem,. That's why I watch people 
Sd carefully . The way their lipa move, the way 
tfieir expressibna change, their' eyes, those 
are all clues to whrif they're saying. 

if you saw me at home^ou*d nev^ know 1 
hid H^uble hearinj^luhlessiof d^^^ 
8i|w my: hearing aids), because my famiiy 
knows _whaJ J need^ "Hiey f^ever try to Jalk Jo 
me irom where 1 can^t see them (like behind 
^y back). Andiwhenj! geBl bla^^ 
face, ttiey just go ba^^^ what they've said 
In djffereril w^rds. -1^^^ 

Talking to hard-bf-heaHngj)eople, you're 
bound to get some blank looks. Don't think 
we're dumb though, or that we don't know 
what the words mean. That's hot Itiat jeill. 1 
know a lot of words because i read ^1 the 
ttme. The problem Js: that we don/ 
the words, period. We can't sort out the differ- 



ent sounds so that a particular word stands 

out. . ' _ _ _ : _ 

You probably don't liave any trouble know- 
ing what these words are; "Q-^d m--r— ng" 
(especialJy when they're the first worda you 
hearjn the morning!). But what about these 
¥«)rd8:7 othv^^ C-— f— b-— — r." VVbuid 
you recognize 'The other coHee's better"? 
Probably riot. 

So yousee,iwhen you can't hear very well, 
ybjj do JLlbt of g^^ 

your guess is HghL Those jokes where some- 
one says, "How's the weather?" and sbmedne 
answers. "No, I haven't mether." Ybu know? 
You might thinic they're funny. I think they're 
awful. They Scare rrie, 

- Another thing that scar^ me is talking. 
See, rtajk funny. My words sound wejrd. l 
Icnow peopie ttiink I'm shy or^tand^offish or 
even withdrawn, bTOiuse 8p_<juiet J-^^^ 
used to that by now; Stlil, if they knew what a 
hH^I^ jt is for me to get people tp uhjlirstirid 
what I'm saying, they wouldn't wonder why j 
don't talk much. At tusrne 1 talk all the tlrhe 
(rnaybe to make up for the rest of the day. I 
don't know). At home, everyone understands 
me the first tjfne, 

: When i was a kid, I hardly went out at aii to 
pliy, because I wis so scared brmakinga 
of 'myself and because the neighborhood kids 
thought I was a big joke. The big thing was to 
make fuh of the way I talked. Now I'm in high 
school^ though, and I have a lot of friends. 
There's one btBefihard^f-he^^ In my 

commerciai art cla^s. He's super. And* I have 
ptfLer friendsr too — nota ^b have trouble 
hearing, either. We go to footoali games, and 
dancee^ and ttiings^ One dtth^ni has_aj:ar.J^'rri 
going to driver's ed now, over at the commu- 
nity college. 

:: iSbJike i saldj wo^Kds are lust 
like a picture out of focus. And I'm not dumb 
either^ Just take tlmeilHld 
me so I can see you. Then go back and ex- 
plain sbmething in different words When I can't 
understand you. That's not so hard is it? 

^(itey, did j talk too much? Sorry. It's just that 
1 hardly ever meet someone who I can sigh 
with.) 
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SPeiCH jMPAjRED 

terns which dtffer Irom the normai to the extent that 
ft Is^^fR^Mdi^^rr^^)!^ disorders are ar- 
ticaiatory, stuttering, delayed speech, and speech 
asKKlated with deft palate* luring Impairment, or 
cerebral pftlsy. Their speeclris: characterize by 
substitutions, omissions, and distortions: 

Jiremy (StutterihgJ: 

I'm a normal healttiy kid with one proble^^ 
i: stutter. > Real jy, when you think about ail the 
things J can do, you wouldn't think stuttering 
would make sucb a big difference. 

It does ihbugh, for sorhe of the things that 
count the mo$tJ.lke friends. I have a real hard 
time making thorn. KLds J meet either get Irnpa- 
tler^t and fill in words for me before i could 
finjshOSltehceLor fity met and ! <fen't warit 
thaj stuff In a frieind:^nd respect J used to have 
arearbigprpblem wit 

respect you when you have to struggle so hard 
just td get a stupid word o^^ ^ 

zLijiBiJLi'ye Jpiit^pret^ goc^ IW in 

small engine repair. None of the kids In class 
seem tb mind when 1 don't jbin Into all the 
friendiy chatter that goes on in the shop. Why 
should they? Last year I won the state cham* 
pibnship; and this year I've earned, so rnuch 
money fixing lawnmowers, and edgers, and 
go-carts and things: arc^^^ my heHghbqrhpod, 
that I bought me a Camaro; Talk about re- 
spectLYoLi don't have to talk real good to drive 
^ a bannaro. -. ^ ^ 

Really you don'i have to talk real good to 
doa lot of things. If only people wduld realize 
that. 

EMOTlbflAt.t.Y DISTURBED 

z: PiSQflohalJy dfsttJrbiw^^ number 
of reasons, have trouble controliing their behavior. 
T^^ff i*^*^i<^fi?s frbm a^te rango^^^ 

psychiatric disturbances. Some characteristics: 
!ly£ llhsitlyl^ crtticlsm, Jow Jol erarlcev for 
frustration,^ tendency to be overly critical of self, 
tendency toward imaglne<ijp^rtMK^ 
iMilation frorn others, nervousness and explosive, 
immatuHty, or inappropriate behavior in the class- 
room. 



These students usually have had very little sta- 
Jllllty in their lives, at home or at'schbbi. 

Charife (Ernbtibhally Disturbed): 
^ Sometimes I get butslde rnyself arid see 
whatrmdq[ng: Causing trouble for myself and 
for ttie bfter kids. Embarrassing the teachers 
in front of other people. Sometimes 1 hate 
what I dp . . . the times 1 get outside rnyself. 
_ WbstiyL^^lngsJust happen^ can't describe 
my feelings then, or explain whyJ do the 
y^lnQS that make me ^t^^^^ I am- i try^ou 
knbw, sorrietirhes I really try tb tell them so 
someone will understand. 

I've sat so man|^ hours with couhseldrs and 
psychbjbgists arid other people whb are sup- 
posed to help me. And 1 try then too. I answer 
all their questibris. Arid, wbwl do they ask rrie 
qu^stjons: Hiey ask^ I answer, they correct 
mo jand hp\St anyway?)^ Ybu 

know,Jt's all a big game and et^the end of it 
~ ?'L©i' i©tjhe big pai^heek. Do they think I don't 
know that's why they do it? , _ 

And my teachers. Do tiiey think I don't 
know they send me down there lust to get rid 
of me fbr a^whlle? Yeaii, well, they don't kid 
me. I'm real good at showing them just how 
rriuch they reaify care about rne. I gb jritb a 
new class (and 1 do that a lot; they shuffle me 
around prettyibbd) and there's the teacher all 
ciieery^aii ready to show how much he caresi 
Yeaij, well, riond of them realjy care. 
_ J^otabo^ don^t. f^gta^^ut people 

' who pick their nosesv^nd bang their heads, 
and squeak their chair, arid teir their piper. 
Oh, wbat's the use? It's all a big game and 
when it comes to showing them who they 
really care abblit, I'rri the big winner. Just a 
game and 1 win. 

Until I get outside myself ... 



OTHER HEALTH IMPAIRED 

Students with: this handicap have limited 
strengtfi and vitally because of chronic health 
prbblems. TTiese could be caused by rheumatic 
fever, heart conditions, tub|ircuidsis, asthma, 
epilepsy, ieukemia,^ nephritis. Hemophilia, arid lri- 
fectlous mononucleosis: Don't be surprlsed^lf 
these studerits are apathetic, arid cbristaritly tired. 



Th«y witi fraqoently miss tchooi and often for long 
P0rtO(Cte of gme. 

tynetti (Heart trwbiej:^^ 

' : The firat timit i had a heari^urmUr I 
^Msh^n^jd diejjknow in^ali ttie books, 
when acfrnebne cornea t&lrvthe hosgtali^t^^ 
tNnk^Hghi away^ "Oh, thta to heaveht^' WetM 
didn't. I didn't really Mnk anything. I Just m 
afraid.- - ^ ^ _ _ - ^ 

Andjoa know thOTe white wa^^^ 
some people,_tfiey iMkg^ cause jhey^resd 
clean and everything, to me, they look awfal. 
Youi know like they^ were always cbrhlng 
OQt at me, so pashy and Bright in that jjttte tlhy 
robin. 

Tha^s how it is In the hbspitai. Everyone Is 
always corning at you, with shots or more tests 
or all sorts of honrlble ttilngs. _ 

Do^l iiqund paranoid or sK)methlng? Maybe 
I am. But if ybuthad spent as giyc^^^ 
h<:Mipital as [tiave, you wooid be scared too. 
And ft you hated Jt as mucftasj dpLYbiivWbuld 
be real careful e^out not foing^ back. _ 
= = That's why I'm like I am, why I ^it it oat In 
PELand why Ldbn't evw i&y bu^^^ 
team. If you want to seem really weird, be the 
bhjy pejf on wtK) won't go see Jaws, or ride 
th^ roiier coaster, or play intramurajs. 

I do jog a little though, to help jcM|) my 
weight down. I have to be so darn careful 
about how much I weigh because extra 
pounds push on your heart — you knqw^it has 
to work twrder. : You would^^^^ how 
many things put stress oh your heart. 



Thafs why I like cbrriputer pibgrmtimiri^ 
Computer are real quiet^ and the onjy sur- 
prise they: thibw at ybu: is _^ur program not 
working again. I really likeJt and someday I'm 
gbirig to earn rhy living doing It,, 

The_ri_ mjy be even whlte walls wp scare 

mei (See, at least I can laugh about iti) 

MULTI-HANplCAPPib 

: Unfortunately, many haridlcaps pull otblM^ with 
therh: a person with cerebral patk^^ iMOht^ have 
tnDuble talking^ a retarded person: iMy have tdu- 
ble with mobility. According to frank Bqwe, in 
Hahdfcepplng^ AmMca^ i'Hilf lgf all disabled ch|f 
dren and youm of schooi^age are multiply disabled, 
wJth fLHIy phe-fburth hayLha three jr^m 
abiltties." if so. public educators must become 
equipped tp deal witti more than one leamihg prob- 
lentin their students. 



SUMMARY 

The d^c^lptiohs andjnonologues in this sec^ 
fldn of the workbook lare ah:Jritrpdyd|ori to tt^^^ ; 
many problems students witfi handicaps jnight 
have. J)Jsabljitie8_ are bSeh o^ 
the time they reach^ high schooj, most students 
wJttL handicaps: know Jhe Jrngortar^ cprhpetv. 
sating for those handicaps, and are very willing to 
discuss new suggestibhs. In the end, it is their 
strengths and normal abilities that will determine 
their success in both vocational education and the 
jobs they eventually hold. 
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Activities 



ACllVrrY: W/wf rs Jite 
PurjMii: To iirnUlp^^ 
^iiiiirjiijs: Any or the foUowl^^ 

WhMl chairs (bonded 

CrutchM (teriroWed from schooi narse) 

Eye patches 

Ear ^1^8 ' i 

Arm sJIhgs r- 

Cards wtth hahdicappihjiiSraHions (see Leader's Guide) 
Cards pHhted with "hbn- helper" 
lime: 66-ib minutes (daring iarich break) 

ittitrlictiohi: 1. Dnimjibard. Jflt^a^ 

for simuiating that handicap. f| 

2. 11ien go to lunch with a ribrvharidj^^ 

3. Be prepared to share ybtir experien^s (diffiotttties, negative or positive attitudes, new 
pef^$e<^8). 



^^J^I^^P?^^^^ 

PurpoM: To discover hidden strengtlis of handicapped students 

Mitiriili: Paper 

Pencils 

TImi: 3(M5 rninut^ 
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1. Your wwkshop leader will aisign aiifimdlcapplng^ to your amall group, Vcatwili 
h^e five ^imlriytes fililtet aeMajly disadvaritagea you can think of to having that 
h»idjcap._^_»^8p^lfic as^ssibie^ 

2. Be piipa^ ito ahare ywr JS A«Hth the Whole group. 

3. Now turn over joor sheet of paper and iist as many advantages as you can thIhR of. 
4; Agairi be prepared to share your r ^ 

Speaker ■ , ' 

To give a chance for participants to speak with a handicapped person 

As r^uired the speaker 

30-45 minute : 

1 . Inylte a haridMppediperfprl to reiite J)y^riJrK>es, problems and ^Mipns. banriei^, and 
successes. Stre^ that you prefer personal experiences. Locail rehabJIMtior> pff^ 
^yocacy groups, or everrspeclal educatibri personnel may be able to suggest possible 
speakers. : 

2. beave time for questions. - 



Special Ihstruotlons 

V. ACtlVltY| M^ar/f* 

SPEaiU. INSTRUCTIONS: . _ ^ ^zi ^ 

1 . First collect all the equipment necessary (as listed in the workbook), then make cards; If you have two 
wheelchaN^^ have two ca^^ 

which read "without an arm," and so forth; The cards do not have to be big — just large enough to be 
drawn from a hat. i 

2. Assignione nbn^haridicapped person to each handicapped person (usually participants will pair off 
nalaralty).- 

3. After participants return from lunch, ask them to report on their experiences, any difficulties, negative 
attitudes, arid so forth. \ 

PROBLEMS: H participants do not want to take part, do not force them; You will heed sortie participahts to be 
riohhahdicapped anyway. _ . ^ 

V. ACTIVITY: /Vekv Perspec^^^ 
SPECiftL inctrUction^^ 

1 . Choose one of Ihe foiiowjng handicapping condit|Dns and assign it to alLthe small groups (you may 
ajso iMigO^djfferent conditibh to each group): visually impaired; learning disabled.: mentally 
retarded, orthopedically handicapped, hearing Impaired, speech impaired, ernotionally disturbed. 
pthirjieiMinffiilred. or m^^^^^^ 

a iittie more detail. _: : :: 

2. Supply a specific situation whfch you want partlcjparita to reacS^tp (se^^ fio|p Quanj 
igiln^vague answers (for example, a vi to farther ^ 
guard against this, you rnay want to give exarnples which are extremely specific. 



Initruqtions; 



AetlVrfY: 
PuipoM: 
Mit^iili: 
Time: 
Initnicllohi: 



3. (3lve eacH group a point for every disadvantage they list and two points for every advantage. 
: ^ Hayf each sftiiyi ^ 

PROBkEMS: If answers are too vague, try the suggestioris above: if participants cannot think of any 
advantages, cut the time for the actM^ 

SitUAHeriS: ^ ' ; 

At a ball game On a cruise 

Buying groceries Buying a par - 

Eating out Oh a plane trip 

Apptylhg for a job_ Contesting a speeding ticket 

FIMiay pficollege FurnlstiLndaiiou^e 

dioing tj) a rnovje V, ' Applying tor a loan 

At the amusemeht park ' Going to a conference or cohvehtibh 

i ' , ' . 

ACtlVil^^ Hand/capped Speaker 

SPECIAL INSTRUCTIONS: ^ V 

^ 1 . When trying to decide who to invite, consider the following sources for suggestions: 

• local civic organizations ^ 

• local speciaJ education department ^ 

• sjate orJocal rehablNtjitJon comrnfssion * ^ _ _ 

• the American Coalition of Citizens with bisabiiitles (Washington, b:C:j: This organization can put 
you in touch with local advocacy g^^^ - 

• statejx JocaLcbm of the handicapped. Most governors have siich a 
committee, as do many mayors of big cities: 

%. Once you have invited someone, be sure you wiii be able to provide anything they may need (an 

interpreter, ramps, itilcrbphbhe, etc.). 
3. Come prepared with some questiohs^ . 

PROBLEMS: Sbrhe speakers are dull . The best guard against this Is tMmit their tilme. If they are interesti 
speakers extend the question/answer period. Usually workshop participants prefer short presentations. 
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TeaeKihg Skiiis 



Imrnlhg can b# W^i ^M l^^t^^ 
who fy^B handicaps because most handicaps ip 
i^ewiy limit or distort the studenfi abltltj^jo 
re^rtve, prc^ess^ or act upon Information. Afi easy 
way to vIsaaJtze how ^ dealwith tliese problems is 
U>@Dk at the learhlngiprocess in lerms i^ a menial 
computer. For nonohandicappedjstudeints this 
menuy=cdmpuler_i8i^a to racSye Ih^rmfitJp^^ 
proqras it. and produce an ou4>ut ^th reldlye 
eaif, I^Janpt the case Tor itiany hM<ilcig>iid 
students, in order to successfuiiy teach^ handicap- 
ped stijden^. ^adieri have to^ust ttieir teach- 
ing strategies to fit the Input, processing and output 
problems that these students have. 

INPUT 

in^tler for student's jnentai o:>mf uter to 
suo^Msfutly: operate in ttie learnini^sjtuation 
mdst have good Input. Jf Input is distorted, learning 
IsdistpHed. JfK^sfiJd^^ hasMoe bAslcj^annels 
for receivirig Information ^ the visual or seeing 
c^juin^.^i i^ or hearihg chanhei. and the 
tactjie-ldnesttijetic or the touching and muscle 
sense i^ahhei. Student receive Irtformation by 
seeing. hearlnjHnxi touching. 

For handicapped jBbJderitSi^ 6Mi)r more.^ 
tii«ie lnpi|t i^annels may be impair^ or absent. 



iHit tedchers Mn program information In suc^ a 
WKy that students are able to receive It. If the stu- 
dent's handl^p is^such ttiat qnejnput channel Is 
lirnHed, thatea(^i»^ ' 
leap by using teaming aids suoh^as Iwge letters for 
sfajdents iittL vision probiemslan^^ 
and oral tests for students who have trouble read- 
ing. : ♦ 
j zJf Jhe ^lUMnt^a Input char^^^ 
blocked; the teacher can program Information for 
ttvs student to n^elVrthniHJi^ the remaining op#n ' 
channels. For the blind student, for example, visual 
information should be spoken so that the student 
gets the Informatloh through hearing or touching. 

PROCESSINQ 

Many handi^yspedstudents are able tp recdye 
infbrma^igi but 
have dtffl(ajlty processing the Informatloh once it Is 
n^vj^. Some cahnotjsr^ so 
have trouble applying ii iapt learned in one situa- 
tion to another situatfon. Other sty^er^s cm call 
the information back, and so seeni forgetfuh 
z z zlt necMsaryc teach cart rnake Information 
euler to process^ In tnte^strsUegy, the teacher 
gr^^sprts ahd ^e-clajL8_lfle_s_ informal before 
presenting It to the student, and so detou^ around 



vocational ioacher can sat out nacaaaary tooJs, 
^tnf paf^r acrai^,-^ etc., before the 

atudant bagina a day'a work, 

Anottiar atratagy is to braak information d 
into itap and taac^ ona atap at § time. Alttiough 
ihia may jseem jlka a normal teaching prcK^adura^ 
for handlcapf^ atudan^ learning stapa^ahould be 
mu<# arnalJar ffian atepa imrmally^ijaad noh- 
handlcappad atadenta. Some handicapped 
danU aJso HavcLdiffjculty^^^^ step se- 

qaanca even though tha atepa are simple; 
Taa^ere cahihalpto 

axampia^ Whiia performing a atep, students can be 
raguirad to recite ^e atap^ hummer ah^ they 
are doing> Students With vision impairments cin be 
raqulrad to touch or move a wooden numbercdr- 
responding to tha step they are performing In a 
aac^anca. i _ - --_ - - v 

Studajite with a processing problem may ba : 
ablfctp rejain moieiipf Ma. Inform is reSi 

calved jf t^ley cDnttnuaj|y repeat ttia Iri^formato 
Handirappedjsjudento agreat, deal_pf 

repetition in order to process the information into 
memory and to activate eaay retrieval. 

J<hh1H sfratag sJudantajv^Fth^pr^^ 
^problems is to present information in: each stu- 
'danfs bMt prcxassing channel, If ttie student pro- 
cesses best: visuaily, the student should see^e ' 
information. If the student prdceasi^ best auditor- 
ally, tiie student should hear the Inforrnatlohi and If 
tfie student processes best kinesthetically, the 
student needs juands on", training. 



OUTPUT 

: A third area where teachers ericbunter dlHicul- 
tbHi In teaching handicapped students relates to 
sndent biriput.^^me haridicapped studehts hav^. 
wicutty translatirig information once^ey have re- 
cPyed and j3rocessed It: iheliwnuscl^ and bodies 



63 



EKLC 



won't do whit they^want them to tfp. fteir s^e^^ 
_wpri1 come out as Intended. Because output: is ^ 
'Ijiuallyjused to measure student learrilrig amJaRijI 
davaioprnanU taachara will want to heip thcLnudent 
produce a constant^ improved output This re- 
quires realfstic exjsectatlohs. tolerance, and a sys- 
tem of rewaitla. -^^ _ _ _ ^ 

Having realistic expectations concerning the 
8ftJd_ent'8_ouj|>ut _c^ 

dent's efforts; if teacher expectations are "too 
high•_'^ttle sgJdentmay 8^^ 
try. jf teacher expectations are "too low." the stu- 
^fDt [T^YJose the MP^^y aflP^ Jpl fiy-Jh prdef ta g et 
expectations in iina with what the student Is capa- 
ble of ddirig, the teacher should stay in close touch 
with how the student is doing. - 

Nevertheless, while constantly assessing the 
student's^ progress, teachers will wailt to remain 
relaxed^ tolerant and hbn-threaterilrig when trying 
to coj^municate. Nothing could be worse ttian an 
atmosphere of cbhsiaht c^^^^^ un- 
warranted praiae. Thia only compounda ttie atu- 
dehrs handicap. 

RM*fc:t8©_-t?ac^ reward 
tfie student fof success, and for progresiB toward 
success, inprder to develop JLbackl^ of iupcess 
for the student, the teadier shOMld even plan ac- 
tivities irl which the student can succeed. This Is 
eapeclally true when handlcapp<^ students are In- 
tegrated into classes v^ere they compete with 
hon-handlcajped : students. Success, however, 
should be Jnterlaced wittr chaileng - 

In teactijng_ the handicapped atudent, the 

laaj^er rmJJtjTia sujreMa l^ent Jlidin bpf:^^ 
tunlty to learn, the teacher has to make sure the 
student receives, to the ^degree possible. UhdUl*' 
tbrtdd Infbrrnatlbn In a fbrm that will Help t^e stu- 
dent process and return the Information. In this 
way the teacher wJll help the s&4dent:deve]op a 
success backlog through realistic expectations, 
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MODl^Li 6 

Aetivltles 




AcnviTY: n^s tsmmm 

i: Following worksheet dapiicated for each participant. 
Panels 
^TliiMl: 15 minutes 

jniSoctlbni: 1. Read th^^^ . ^ 

2. then fill in the worksheet, In the first cbldmn fist what is different when you teach the 
handicapped 

3. Setect a team recorder who will report your list to the gr<y|^ . 

^. V . '. _ ' A:' ' WORKSHEET ' ' y 

Overtaard In a teacher's lounge: / - . . 

l*¥du_krK^v l^ougl^ h^^^ sfudehts in rtiy class would-dause some big changes, but no way. 

Not that much ha? changftd." ' 

'Toy*ve g@ to be kiddlrHi. My wMeJiaciilr^ iltyatibh is ^perint. I cah*t move the cl^ along as fast as I 
used to. Tm not sure how to grade anymore, and i worry lhat somebody's going to get hurt. 



team thinks iu'e different arid riot different. ^ 

DIFFERENT NOt DIFFlRENT 



DIPFIReNT NOT DIFFERENT 



ACTIVITY: Letu'her Ahalyais 
Pufp^m: to decide h&fi to teach specific stcills to students with differing handicapping conditions 
liiteriiii: W6fkb«* 

; Paper arKJ pencil • 
Time: 45*60 minutes > 

Ihitrtlctibhi: 1 . Yolif woi^sli^ leader wlil assign your teiiti one of the students de8crit>ed below. Read 
the description. 

2. then read the list of taslcs arid choose one reJated to your team's field. 

3. Analyze the task a^ordlng to your student's abilities, and answer the questions. 

Students: 

. Sam trHSmpson is fritiiidjy^ retarded stiKlem. He is 19 yeaisold. Sam has a short attention span and is 
frequently Inatter^ve. He Is significantly belbw grade level In both reading rnath. His motor sIdHs 
are average for his age. ' * 

Twy Garza jms in AtidKory learning dlsaHNty arKl has follwih^ oriS Jn^^ 
receiving Instractions Tony frequently^requests thjit Jnf ormation be repeated. His math skills are good, 
but his reading sJ<!!i8 are at a^ _ ' 

Tra^ WU8on,:a j6-year-^jd whMichai^bo^ Is pa^lyzed from the Waist dmh. She moves 

ah>Ur£Leiii|y iJlh6^^w^»e^hai^And ^as full UMof f^ramle. Her readinjg and math siciiis are at gratte . 
level and her perforrrmnce In the building trades has t)e6n excSllent. ^ 

Lorr^ Slmj^n, an 1 8-year-old partjajly blind student, must depend on his sense of^touch for learning. 
HeTias some difficulty with eye-hand coordination and while his math Is.at grade level his readlhg Is 
below grade level. / a' 1 '-^ 

PeferMlter le i fiSar-plicteS He tfcSs sonirltjl rea^^ 

recognize speech squr^, even with a hearing aid, arid his reading and rriath are about two grades 
below his schbbl-age peers. , 

Ust^lTirte:^ * ^ 

^Shampoo hsjr Operate copy machine. 
Gh^e J mirycUre. ^ • > Cc^iate. 

Comb hair out. beani the keybbaid.^ 

Sjg half. z L MaRe out a'sales slip. 

Blow dry _h^r^ _, . _ -r Runjhe ciBh register^j 

Put paper in typewriter. Make change. ^ 

Rie alphat>etically. Restock shelves. ^ 




SatbufMiaM. 
taka an ordar. 

Rapot planted 
Arfttnga Jowars. 
Prona plants: 
Firtlll^ plahta. 
P^parababy^ 
Baianca a maal. 



Lay a pattern. 

Praas a g«nnant. 

MatcK f abHca . 

Saw apatctlon jaans. 

bharga syatams with refrigerants. 

pyerhaul a Jawnmower. 

Use a rip saw. i l j 

Cnm-out on a rodial^ann saw. 

Lisa tNi frarning square.. 

Cutifiat^ with a hack saw. 

Set aflvet. L . 

Petition a spray gan. 

Put nlbutdihg around a window. 



Any o^er$ you WMy wan^ 

Qyiattoria: 

input 

1. What is your studem's best input 

/ 2. What channel or channels m \ 
3. What aHs might ^^^^ - 

Prcjcasring -^^ - - . : 

^ What procewlng problems 

2. Hm wwid you bre^ 

3. How would you help the student tearh sequence? 

4. What safety precautldhs would be hecessiry? 

Oirtput > . - ^ Ji^^ L 1 z :^ z zz 1 ' 

1. Htm frequently would yooneed to evaluate the studenfs learriihg? _ . _ 

* 2. hiow wooid you dq so7 Whaf oT^ ' * ^ 

3. How would you relSoTM Siirnlng? 

• ^ ' • 

works? i 

^Td^d^elop a list of id^issful techniques for teaching the handicapped 

Paper ' - : ^ 

PeiKil J * , . 

20-4d minutes _ _ 

t On^ you are In your^ail grolp, M a^ prbBems yoi hSve pe 

teaching a harKjicapp^ student and how ydU solve it. Then go around your group and 
^ share your experience. - _ ' _ ^ J _ 

2. Ifyourgroop h^ had tittie experience with the hcuTK^ 
group, dedde what would be the t>e8t approach to solving each problem. f 

3. Be prepared to share brie or twcr of the solutions with the entire group. 




, Time: 
Hiatriictk^a: 



P l Ob i gltir . 'fn-'-Jz zz^^ - ' • " _! ' _ • 

A stdddnt Who haabeen In special education classes all her life Is now In a regular classrobrn, but Is too 

trl§htened by this hew e^^ 
A viSQaiiy Irnpai/edstudent Is unwilling to sit near the front of the class even though doing so would allow 
_ hlrh to read the blacRbdahj! , ' 

Everytlme you_a8k one harvdlcapped stude if she understands a rhethbd or task, she hods her head 

vigorously. Ten minutes later she has forjoggciil^^^ 

A hearing ImpfirSistiSeht.iwM^ yery^dlfllcultjQ^UI^er^^^ will hever respond In class — 

presumably because his efforts' have been laughed at weviously. 

An emotionally dlstLirbed student will rK>t do her part ih cleahihg/up the shop. 
A mildly retarded student has a bad habit ot swinging his head back and forth. The rest of the class is 
t^lnhlng to itiake f un b 

Gne student from special education just will not try anything new. She seems tojack syiy mbtivatioh. 

Another special education student could not handle your first criticism. He sulked In the cornet; and 
refused to pay ariy attention to you for Mveral day^^ 

One^stydiBht has almost no staying power. You put her on a task and a few minutes later she Is over 

bothering another student, _ 

You are very worried about one of your slow learners. He se^ms to know that he must put upjhe guard 
and puH down his safety glass before usihg the equipment — btit how cah you be sure? \^ 
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Ipeeial Instructions 



VI. *Cnvn*Y: n^s Difrerem 

— • » * 

HID0iNJPURPOSE: To show thit very few impoiiaht cbhslderatiohs are different when teaching the 
l^i^icappod ^ . 

SPEieiAL INSTRUCTIONS: / 

DKHde the pa^ 

t fSif K»v|ewi^ the activity, give them>bhly three minutes to iist any differences. Warn them that their 
lkneKlaJimited,v _^ ^ J / _ _ _ ^ 
$^ Tt)en give thein three minotes to list any simiiarities. 

4 Ask a team repoiler to read off their groap's list; At yoar own discretion, let the participants discuss 
' their differences of bpi^h. 



1. If you think your particlparrts^^^ 

' ' ^ -_ pne poir^ for every item (either difference or similarity) which they put down: 

2. You may want to make the actlvity^lmpler by asking reporters to nBiad|ust tfoeir differences and 
discuss, and theri ihelr slfyiilaritie^ i 

AptivrrVttejflfiT^^ 

tiP^tJU. INSTR^L^ ^ ^ ^ 

Divide tl>|^frartk:iparits into rmall groups. You m^find that the activi^ wo^s better^ if you put 
participaHlls f rbrn a comrnbri vocational area tbgeifpr (T 4 I togetheri^ HbrneLEl»TOrnics together). If 
your group is very small, you may even want to pot only two teachers together. This will allow 
teachers to work together rriore. 

YcHJ rnay^either assign eaeSsmail group jrv| btthe five stlJdehts, pr^^ to choose 

one; if yoa aliow them to choose, most may choose the mildly retarded or bbD student. 

3. When the small groups report^at^^ end, encourage the reporters to be brief. You rnay want to ask 
certain questHQihs frorti the ^' 

PflbBbEM§: if you do not have ec^l^h participants from the sarne ybcatjbriaLareaiybu m 

one vocat|dhai teacher with (^ special education teacher. Teacjiej;s from different vocational areas 
^ could work together, but the mectivdness bf the activity rnay not be as great. 

- _ _- ^ 1 <f 

SPECIAL INSTRUCTIONS: blv'^^^^ 

PROBLEftS:_ Ifjaartlclpants^ 

you may firid that the probie|n§ lis^d tn the virprkbook will start some discussion. You ray even find that 
ybu he^_toj3ickput thr^ b ybu would like thern to discuss. Once bh a problem, participants 

could discuss for quite a wh|a: 



^4 rf-* 




ding ttii Hmdieippid . ; ; : 

" tE t:" . . ■ 

NARRATOR: TN^prba^imliS^led^LlllC 
Idippdd" Hid foctwfton scorwitfy important ob|odiy»in 
^uciU^ J .tNi ftK^uding of handicapped stuclpltts in 
regular education. . l' 

^- -- - - ^ ^ - 

NARRAlb R : Theprogramvaa developed c^TexasASi M 
IMvenlty 9)eclflcally for vocational edocation personnei 
In publfc Khcwl syii^s. Funds for the program were 
provided by the Texas Education Agency. 

PARENT: I'm ap glad they are doing something iOK tny 
Cttrt. Now rtiaytie he il be able to get a }ob somiiiiy. 

* ★ ★ 

tiACHER: _^X)d_grtef!_. . ^ I didri't have er^pugh 
trout)ie teaching ihe Wdi rve goJ-iNow they're going to • 
damp these hvidlcapped Idds on me. 

REGULAR STUDENT: Did you Me th^^ kids 
we'vfrgot in school? 1 hope they dbhl put one in one of rny 
classes. ^ 

! ; _ A *: _ • 

SCHIOOL ADMINISTRATOR: A-R-D^ V-E-H . ..^^ 

l-E-P . ^. . . M-R thirigs sure were nice when it was 

justA-B-C. 

^ ^ * _ * * : _ L :: 

HANDICAPPED STUDENT: Aoto mechanics . . . some- 
day I'll be able to work bh rtly own car. Maybe I'll be able to 
work for a garage. 

- -^^ -_ _ 

NARRATOR: At the present time, public school systems 
throughout the United States are developing and Jmple- 
mehtlng pr<^rarn^ directed toward ihtegratihg handi- 
capped studentsjgb regular education. 
- - - - * -^~*-^ 

NARRATOR: School systems are implementir^ theM 
programs for three reasons. One is what might t>e,calied a 
riioral reason, ar^ther is ah e<»hbrTiiQ reasc^ the ; 
third is a legal reasbr). ^ ' 

.... * * *_ __ 

NArI^ATOR: The moral reason is the simple fact that 
handicapped students Jiave rwt been jlven the oppor* 
tuhtties in educatlbh they have deserved as citizens. 

* * .* 

NARRATOR:: lnthe^)ast;^theputtic schools haveJerKJg 
to exclude or IgrKxe handtoapped people. Educatkinai 
alternatives that have been available to handicapped sto* 



SCRIPT! 



dents have beerf outside of the regular education experi- 
ence. 

★ * ★ 

NARRATOR; In the Jiast. hand^^ ejt^er 
received their instruction' at home, in institutions, or In 
special diijsses. _ _ ^ 

★ ★ ★ 

NARRftQRL This [sc^^ VtvB rriaihstream of 

catkirthas had aLserious Impa^oiLthe ckLveJopr^^^^ 
handicapped students as independent, contributing citi- 
zens. 

★ ★ ★ _ 

NARRAtOR: Fp^ preyonted the frcHh 

havingpositive behavior models io copy, ppsltjyeexperb 
ences from which to leam, and positive opportunities to 
develop their potential. - 

it * ★^.t 
NARRATOR: _the iSi^aliora^ barri ers bu Ht arpurvJ the 
handk:apped have kept them out of the classroom, out of 
our social life, out of the^ay. 

it it it 

^RRATOR: In ah era of 6Kiual rights for all, educators 
rioW recognize that Jhey h^ 

break the isoiationand give handk^apped youtb tbe same 
educational benefits that ottier students now receive. 

★ ★ ★ ; : 
NARRATOR: The j?j?cqrid reason that handicapped 
youth are riow be|n£^ iHtegraied iritp regular educatiph is 
economk;. W^^er we reedize it or not, Ihere Is an eco- 
hbrriic payoff In educating .the handicapped. 



NARRATOR: It curreritty costs Ame 1 Wl- 

Ibndoltats aiyear In public and private funds to support 
disabled people. 

NARRATOR.' Through expanded vbcatjbhal educ€itk>h. 
manyiiiaridicapped sttid^^ ^>^ojnecor)r 
tribcitors to our economy rather than just receivers of . 
economic benefits. 

★ ★ ★ 

NARRATOR: The third. irxJ ^rhaps^rhi^^a, reason that 
haridLcapped^puth a^^ into regular 

education is simply that it Is the law. 

_ -i^ * * 
NARRATOR: jh 1975^ Cor^y^ss passed the "Education 
fbr All HarKlicapped ChAdfmi'Act," generally known as 
Public Uw 94-142. / 

_ /* _* *_ _ L_ _ 

NARRATOR: This/law requires that handksapped stu- 
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lie or privat9 smods to the maximom extent posslbie and 
"appropriate" to the needs of the stodents: 

it it if 

TPBa bfl^lP i "tent of 5» Jawis to plaoe hand- 
icapped students in the least restrictive environment. 

# .* * ' : : 

NARRATOR:. In addition to estaSishingtrw basloedoca- 
r§gh^ of the hv>d^pped, this law sets xp rMjuli^ 
nwnto ^or Individ^ du^ 
process protection, for norKjiscriminatory testirig and 
evaJuafion procedures; and for confidentiality of informa- 
tion. 

- - - 1*11*1 __11__1 

j^ARRATOR: Vocational educators will reoognfze that 
tfie new law complements Pubtic taw 94^482, the law for 
educating hahdi(^ped students in vdcatidhal education. 

' _ _ * .# * 

NARRAtiCfi/Jnijltofnptj^ 

economic responsibility- and the )egalire<)Qirements of 
Public C^w 94-142 and Public taw 94*482; some school 
systems have run into adJUsthieht problems. 

Jl_ *_ 1* 
NARRATOR: Educators ara_oonfu!sedaboutjheje 
quirements anc^concerned-that they Jack the skills for 
teachir^jlhe^j^icap^^ confusion and ^ncern is 
also cornplicated by prejudice. 

1 -^^^^ iiiJ^J?::.* • _ _ __ 

NARRA^R: Problems relaied to the law center around 
Interpreting the requirements* defining responsibilities; 
Mttiiig up Individual programs, and bi^ahizihg support 
services. 

■ _ *_ 

NARRATOR: In many schoois peopieiare TO. confused 
afiiout "what to do" that their goal* providing handicapped 
^tUdehts with aqUality education, is often overshadowed. 

★ * * 

NARRATORt^sJor skiils^ fj^ ieachere_ haye_been_ex^ 
posed to the different handicapping conditions, and there- 
fore few teachers believe they have the skills needed to 
teach these students. ^ 

* ^ * * 

NARRATOR^ IHeachers iand: students lane pnftudi^^^ 
perhaps it is t)ecause they have been isolated from handi- 
capped people in the past. Being unfamiliar with the hand- 
icapped, they exclude and ignore them. ^ 

NARRATOR: Although manV^cfai^ syst^^ ar^ ihay[ng 
/diffk;ulties, ^me.have had success with their ||rograms. 

• \ * ★ <- 'it ★ : : . : * 

NARRATOR: the major characteristic of these model 



PLPgrams js that they have pperatlbrially defined their 
oj)jectjye andihavejDperattpnaiJy^d the steps to t^; 
taken io accomplish this objective. 

* * * ■■- ^ : : 
f^ARfV^TOR: For most sUocessf U^ P/pg^ms, the ot^ ec- 
tjye je t o move ih^^ 

possible and feasit>le from isolation to integration, from 
dependence to independence: 

NARRATOR : To achieve this ptjective, efJucatbrs have 
set forth a series of steps, these steps might be viewed as 
rur>gs on a ladder: *^ ^ 
: lu . _ ★ ★ ' ★ _ - 

NARRATOR: Onee^p on the ladder is to clearly defin^ 
the rpleAOf _schppl_pe Ihat js^ what 

these people must do^in of^der to successfully Integrate the 
handicapped into regular education. 

♦ * * 

!^AR?^TOR: In wbce^s^^^^ Pr<Sr^fTis, priwilpa[8, y^^^ 
catfonai directors; guidance cpunse!olrSj_teachera 
ents and others involved know their roles and respon- 
sibilities; and ttie functional relationships between these 
roles. V. • ; 



N AR RATC^;-Ano|het ste^^ 
procedurei^ realisticaily assssslng the needs and ap- 
titudes of^:fpch handl^ped^student: 

f : ' * 
NARRAtOR^ Hiilfiucceiif lij jnbdels. ed ucatd rs f ocu s 
their eir^ijaMnj»>^temLft^ abilities and 

-Indent's disabijity. Thatjs.:they 
lentiai in areas in which the 



^o&tWtt step on jtbe ladder is tp_proy 
ij^ng handicapped students i|\^^ 
?>pfiate to their rWeds;^^'^!;, * . ^. 

_ <t_ _^'^:J»'_''*. ■ " - 

cess through program planning teams, bu tg^n almfior' 
ta>|tly^ by coordinating a^nd scheduling th^efferiB of the'S!e> 
feams. ^ ' ' " ^ .5 

' it it it , : 
N AR RATOR L Amtherstep on the ladder is ^ provide 
people with InsightftLrifo the ^irobtems andine^ stu- 
dents with various handicapping conditions. 




a 

ning 



NARRAtpR:^WaTiy^ model p 

instruction for staff mejfnbers about handicapping condi- 
tions: In some programs, this instruction Is extended to 
parents and student peers. The goal of the instruction is to 
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doveJop ajsupportjyejenvironment for handicapped stu^ 
dents in the cjassrcx>m. 

NARRATOR: Another step oh the ladder is Id develop 
skiilsjpr Jeachlrig students with differeril haridicapRirig ' 
conditions. 

: 

NARRATOR: Iri successful models.'teachers are aware 
of how students with different harid[cappirig conditions 
leatn^ and the teaching strategies that wUI work for ^ach 
student. , 

* * * 1. ^ 
NARRATOR: This prograf"! w»M provide administrators, 
sJaHMrspnnel.-and j^^^^^ 

rnformation:ihaPwiJLheipJhOT handicapped stu- 

dents in their schools and classes. 

iL _ * * * 

NARRATOR: The program has six Qriehtalidh modules: 
^You ar^ participating in the first module, the Introductibh, 
righi now. ^ 

_^ ___ ★ ★ ★ . 'v^^ : rii 

NARRATOR: The second module will proyibe^oO.Twith 
iriformallbri bri the differentrbles that educatiorui^brsoh^ . 
n eLrri ust^ortray botti_ in the schbbi and ^6 P^sssrcwD^^ 
handicapped students are io be successfuiiy integrated 
Into regular education: . - ' x:, 

' " . " ★ ★ if ' -. ' 

on: assessment jDrpcedures _or_h6W jo solve some of ih e 
proBlenns currently being^faced in testing and evaluating 
handicapped youth: i 

* ' _ 
f^BBATOR: The tpurth rnodule wiH e^^ * 
men t process and the: prpced u res_ for jdeveloping jridi- 
vidaalized education program&for handicapped students. 

: . _: ★ ★ ★ 
NARRATOR: The f[fth module will give you insights Inlo^ 
sonie_o_f the needs arid problems faced by students with 
different .handicajis^ Jhis_inf brm atipn may _ h ejp you 
understand and communicate with your handicapped 
students. 

* *★ - 

NARR_AT0R:_ And ttie sixth module wimrifbrm you about 
the learning styles i^f stude_nts wLlH ditorenl haridlcap^^ 
and about the teaching strategies that may appeal to 
these styles. 

"'^ . , ★ ★ ' ★ 

NARRAtpR: Now for some iriformatlbri on program pro- 
cedure^, 

- __ ^ ★ : *0 

NARRATOR: The prcK;edis||nclades slide-tape presen- 
tations, team sessions, ariofeedbacR sessibris. 



NARRATOR: Ihfbrmalidh in the slide-tape presentations 
will provide a thinking frame-wbrk aboUl the subject be|ng 
covered :iniiiie_rnpdule. T^^ are UsUally 

about fifteen to twenty minutes long. 

. _ : * * :* 

NARRATOR: Fdllowihg each slide presemation, you wiii 
take part iri tearri learriirig exercises with a few of your 
colleagues. 

.. * . ^ . . . .^^^ 

NARRATOR: These exercises wiil include case his- 
tories, rbl&^playin^ activity, and discUssidh problems: 

NAFHFHATOR: After eacbiactiyjty^iou w^ 

teams in a feedback session where someone from your 

tearti will report your cdnclusidn^ to the total group: 

★ ★ ★ 

NARRAtOR; NpwJelLus participa^^^^ iri our tirel leani ac- 
tivity. You will find theeitercLs^for the activity at the end of 
Module One in Jhe participant's text. - 

★ * :* : - 
NARRATOR; This exerase deals with some of the prdb- 
lems :\«)clat|onal e^^ iri iricludirig the haridi- 
capped in vocational education. ^ 

MdDULi 2: Roles 

NARRATOR: This is the secondomoduje In fte program 
entitled "Including the Handicapped." This module is con- 
cerned with defining the rdles that people in secondary 
schppis must portray iri order to jnclUde-haridlcapped 
students in regular vocational classes. 

★ ★ - -* . 

NARRATOR: In most model programs rrnajor step on 
the ladder for integrating hahJJicapped students Into rega- 
feMucajjon is tp clearly defirie th © roles of the pedple 
responsible for the process, that i^. what do people do. 

★ * * _ ^ 

NARRATOR: In these modei programs it has been found 
that wheri the rotes are clearly def ined, people are not only 
encouraged "to act," but their actions ^mplerrierit each 
other. 

★ # * ^ ^ 
IjjtARRATOR: However. cJearly defining these roies is 
sometimes difficult. This js because the legal require- 
ni©nts for ©duc^tjng the ha tend to emphasize 
"what must be done" rather ihan "whb"'does "what." 

★ * _ - -_ _:_ 

\ NARRATOR: Thelawdoesnotclearlydefinethefunction 
arid respbn/ibrtit]es df^ teachers, principals, vocational di- 
rectors, special education persbririel arid others. 

^ _- * * * 
NARRAtbfl: And it does not define how people in these 
pdisltfdns should work together: 
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fWfflATdff: One wily to Mtjly underttand and 
JW4)<myLttiQs]n_1h0^aiKJica^^ S)tegration process is 
taview thfOHgitional drasroom as a theatri^^ stage 
where J^ut)ih^^H)hes are "acted but." 

★ ★ ★ 
NASPATPR:_ BefoLe PuWic_Uw94^^ 
stage was ttie teacher and regular vocatlonaj students. 

^_„^ : *. * * : ; ' 

NARRATQR: j^n general, this oast of actors was able to 
wrfc together eff «:tiyely. Th e teaoher knew how tp teach 
tt^e ctossii-^ and the students knew how to respond 
through learning. 

_ : ^ * _ : 
NARRATOR: Follbwihg wactmerit of Public 1-aw 9^1 42, 
^ftie hew scenes ti^^^^^ haye impact fgry^ educa- 
tion have been written for the classroom stage. 
. ★ * * 
NARRATOR: Now some new actors have ^jpeared bh 
the ciassrbbrfi stage. These hew actbrs are handicapped. 
_ ' * * * 

NARRATOR: Tlieseihewjactors hi^e a wMe range of 
handicapping conditions that may require different learn- 
ing paces and different leamirtg programs. 

NAR RATORi Essentially: y^h^lllfe happened on ^ulvo- 
catlonai classroom i&Bi^^fl^^^mS^r\%^ play is being pro- 
duced: 





NARRATOR: Ba9jaiMia»^Sw play has a_sjmpje_pjpt: 
tea(^yocationaj s^HjirfifUgular students and to handi- 
capped students irt ttte batne-qlassroom. 

_ : ★ ' : * — 
^RRATOR^, This hew play will require some rblejrid 
script changes on the partgpf the actbrs. -'^K 

■ - - - ^ -- . -- - * ~ - ^ V ; * . : . ■ : I : : : . : - ^ - 

NARRATOR: Theteacher's new role will be to Q 
dialogaeMelass that will inc|ude^th hanclic^^edl 
dents alwtcHajLilar 8^^^ to impa^ ihTo^atic^rk:^^ 

ways that all students wjNjtMvn. V 

1 _ " . " Lzii J^:::!*- 
NARRATOR: The newest members of the cast, the hand^ 
icapp^ students, need roles d^ned fbr them that will 
meet their heeds ahd i3t their abiliti&s.^ 

NARRMOBj JRnily tthi^rftgutersludentiwJtomak^ up 
the largest part' of the ctot, need to accept afy be suppor- 
tive of the new actbrs. ' ' 



NARRATOR: ^Ukeajl Jjteys, Msne^j^^U ay^^ 
efforts of ja Lot of people wdrKingtbackstage; a tot of people 
working behind the scenes. ' 



NARRATQRj^ Thereare f lyebackstageTolesjhat mustbe 
effectively portrayed in order for tills new play to be a 
smash hit: 



NARRATOR;^ TheseLbackst^ TOLes for theicjassjbbm 
' sjageiareicomparable io tiie backstage roles in the 

the^^e, they include the producer, tiie agent, casting, the 
. director and acting TOac^. 

^ ; * _*__ !___ 11 _i i_ 

X NARRATOR: let's tal<e ttie first backstage role, the roie 
of til e producer. This w\e is portrayed \n the sc^iool or- 
gan&atibh by the Building Level Prihcipkl. 

Ik Ik Ik 
NARRATORi UkelMsulc^^ 

Levei principaj must be committed to and believe in ttie 
play that's being produced, and must bring togetti^r ttie 
nectary resburces tb ehsure the play's success. 

Ik . Ik Ik 

NARRATOft For ttiepla^ito beeuccessfuli the building 
level principal must organfcze and defjne ttie roles of ttie 
SQp(^ services groups who work with the actbrs bh the 
vbcatibhal classroom stage. 

_ ^ * * i^ii __ 

NARMtORiiThe princjpal m any difficulties 

that develop between various support service groups: 
: L 1 : _ . ★ ★ T^a 

N Afl RATpR : Arid the jjrihcipal mu st f ollpw yp to see that 
Ihe necessary services, are_belhg provided by these 
groups for the classroom stage. 

_ ★ * * 
NARRATOR: pie second rble is ttie role bf ttie agent. It^is ' 
ttie job of ^ttie "agent" to help find proper parts for the hew 
actprs, the hahdicappe^ "agenT 
isiportrayed by ihe Spedai Education Director and the 
- Special Education staff. 

^ARRATQR^^ Like ail igehts, ttie Specfal Education staff 
3^ St |0LV_M^e way f or tt^^ actors^ and rhake sure that 
^ actor^as an opportunity to find an "appropriate" 



N9ARRATOR: The Special Education staff must ihfbrm 
ptijer schTOl^erspm 

unique learning j-equlrements of all handicapped students 
so ttiat the school ^system can develop suitable learning 
scenes for them. 

★ ★ -k 

NARRATO^Bl ThelSped 

also represent iiandicapped students' interests to make 
sure that the school system notonly complies with the law, 
but tb make sure that all schbbi persbhhel uhderstahd ttie 
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^trall objective pf-maihetreaniihg handicapped siu- 

- _ ,^ • ★ ★ ■ : __ 

NARRATOR: The tflird role is the role of the Casfing 
C^rector. The Casting^ Director casts the hew actors into 
tQlMjof_^vyhidi theV are feesi suited. The ca^ role Is 
portrayed by ttie I.E.P. Committee and the A.R.D. Com- 
mittee. 

11 ^ ★ ★ ★ 

NARRATOR: These committees make sure that tfi^^^ 
actp^j^ handicapped: stude ^appropriate" 
scenes based on their talent, interest and-potentiaj. 

: : lu : - ★ ★ ★ 

NARRATOR: The fourth backstage role Is the role of the 
Vdlrectpr/; This role Is portrayed by the Vocational Educa- 
tion Director. 

. ★ ★ •• 

NAR RATO R : Like all play dij;ectors , Jh e Vocational^ Edu- 
" cation Director Is responsible for directing the actions of 
the players and bringing but their best perforrhance. 

-- - *- *i- 11 i -z -L_ 

NARRATOR: The role of the Vocational Education bi- 
r^orjs to make sure Jhat the teacher has the j^lHs and 
necessary prbjss for teaching and helping the new actors. 

1 *L i*_ *:i_i _ 1 _ii 

NARRATOR: The Vocational Director must s^so make 
sure that the individuat programs developed by the cast- 
ing committee for handicapped students are -carried but. 

^_ _ * * * 

NARRATORr And Sat Jheiquajity ofiedycatLbn reguLar 
students have received in the past is maintained for thert^ 

> . ★ ★ 

NA^ RATO R: Th e fifth role is the rbl e of ttie acting cba^ . 
Ihe_cpadh works yyjth ttie new adors and tries 
ttiem understand ^nd Juccessftjily ifeeii: classroom 
part. The role of acting coach is provided by the guidance 
, cbtiriseldf* , - ^ 



el^iaiidjGappiBd ^ttldenteioa 
em pla]^ng their parts and In. 



NARRATOR: jLike 
ance counselor iarl(j; 
special problems iki 
dealing with the bth - 

^^^■'^^ ; ■ _ ■ 

NARRATOR: JLisjttje 

advisft handicapped stud^ntiSodJiiljDS^ 

lems itat may have d^eloped abOjdit indKrf^ 

Ihg problems. , . ; 

NARFlATPRj__/U» wecan It lakes a nufnber of people 
portraying different roles and bringing together dlffej'ent 
skills to make the new play on the classroom stage a hit. 



NARRATOR: It takes 0ebge_ working "on stage" and 
people, working bohihd the scenes. ^ 
_ * . * ★ - ^ 

NARRATOR: Even thougt^ attention is generally focused 
oh the players "on stage" — the teacher, handicapped 
students and regular students ^ 

NARRATOR: most Tnodetprograms haye foundttiatthls 
play, like all plays, cannot be a success without the active 
support of the backstage crew. 

★ ★ ★ 

NAR R ATOR : Now let us participate J ri a tearn activity. 
You will find the^ exerciser for the activity at the end of 
Module Two in the participant text. 

■ 1 ★ ★ ★ 
NARRATOR: This exercise will deal with some of ttie 
probiems_ypcat^^ faceindeflhirig thdr role 

in the handicapped integration pronj^ss. 



MODUILE 3: Assessment 

, Thisjs the third module jh this program ehtitted 'Including 
the Hancficapped." This module deals with assessment.-^ 

z*. _ ■ 

ih most model programs, a major step on the ladder for 
- integrating handicapped students is assessment. 
. ★ ★ ★ 
This Is theistep jn whjch ihfofT^ the handl* 

capped student is compiled and analyzed. 

Assessment is hecessaryih order to determine where the 
student Is how and where the student is going. 

^ -■ _^ ^ i_4i: * * _ 

For all models, assesaAentoccursatJhe timea_s_tud_entis 
enrolled in a vocational program and is an ongoing pro- 
cess. 

★ ★ ★ 

The technlques used Ih assessment are both formal and 
informal. 

V -• _ _ _ 

'"i? ;_ 

; TH^ii^ assessment informattoh may be compiled by ob- 
• ie^yfti^ the student .. . 

. askfng the student questions . . . 

; ijv^i^-'^^ .... * ★ ★ 
'^iiherby formal testtng. * 

★ ★ ★ 

Regca'diessipf_hpwjhelh^^ obtalhed. the objec- 

tjve for collecting the information is . . . 
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to ariawer three fcuiaic qUeiWbris. Sec<jhdly^ m^^^ Instructor js Iri a ppgltlpri to ask 

^ m it It stud9riisquestiorijBat>outwhattheyiiketodoorwcHjldii^^ 

WhatdOi^Sestiwaf^^^ to do In the future, : 

^to" question. ^ 

it _ir it - - - ' . Arid finally, the vbcatibrial Instructor Is ln¥g<^ 

What can the student do? Let's call this the "cah do" yed&iSaiaptiMe oi^jnte^^^^^ 

question. specialists and others may have obtainedTom students. 

111 :ii 11 :*: *L-_ _ 1^ - _ - * _ * : . _: 

And how can the instructor t>e8t teach the student: tret's In aWtibri to ttie '^warit t^^^^^ 

calt this the "how to" question. can Biro maKe a sjgnifi<^^ to the pt^ervlng, 

if if if ' asldng and testing process In the "can do" qi^dstidn. 

The •*warit to" question Is Irripbrtaht because, like — * 

®<eryQne;_ handicapped are_ motivated to per- TTie vocational Instructor .^^^sslgh students different 

form when doing the things they "want to do." types of yc^tlbrial taslcs^kdbi»fV*tibw well they "can 

if if . if r ^®se tasks. , - 

The do" qjjestibh is|mpbr^^ because handicapped - : * : _ i : : i i r 

students^ like everyone else» are most successful dblhg In addition to seeing what studenta can actually do, tr||V 

work they "can do" w^. can ask stiK^^hts question^ collect infbmiation alKiat 

if if if what students have six:cessfuity dbne In the past. 

And the "how to" question Is Importaqt because the in- - - : -i ii- *__ *i A ii_i - i__iiii 

stfuctbr heeds tb khbw "hbw tb" successfully teach the And finaliy they can verify the findings of the diagnostic 

student. ^ ^ specialists on what the student "can do" academically 

; ' * * * fahd vbcatibhally. , ' ~: 

When the assessment efforts are able to find the answer * * * : i . 

to ttiesd three questions . . . • . VocatLonaJ educatpre can jUsp make a^ignfficant «>n- 

i^ if # tributlon to the observing, asking and testing process in 

ii- "iii i -i i ^ f -^^1® "^^o* ^O'" o*" ^oach question; 

|hepdds_af5ro?f^ide^ ★ i i 

instructor will be a more effective teadl'er . . . 1^ * _ 

f ★ ★ if Tboy can pbserye hpw stuf^^^ 

' _ ^. ; _ ^ ' - example^jJo SeyappeaiJo learn easier by listenin 

and tfie odds^are^cdns|derably increased ttiat the handj* ing, verbalizing, or doing? 

capped student will rnake a more successful vbc ' ^ ' ^ ^ ^ 

adjustment. - _ ■ « « « 

if if if ' They can alsb bbserve the pace In which students leafh. 

Now you may ask "what is the role of the vocational - * A " 

educatbr In the assess rheht process." ... Andithey caniobssrveiandidatsrniineilf a.studen! learns 

^ ^ ^ better In a one-on-one teachlrtg situation or In a grdjp 

^ teaching situation, 

or "what can I do to help find the answer to the three . i ^ 

questions?" _ _ _ " ^ ' _ 

if if if Andjf they cari te^^ 

*_ 1 _ _ structured and reasonably demanding situation or in a 

Let's take the -want to question first and see what con- structured and less demanding situation, 

trifeutions ttie ypcatlpnal edu^ ★ * ★ 

Ingtiasklng^and testing process for finding out What the _ « « 

student wants to do. * In additibn tb bbservihg, they can ask questions. ' ^ 

• ★ ★ ★ * - * * * 

First off, vw;atibhal instructbrs who wbrkdbsely with ^fc ' They can JU5k the student quB^atjons aboyt how heJearns 

dents have an opportunity, tb observe what the student .best and how he likes for information td be processed for* 

likes to do. leamirig. 

★ . ★ ★ * * . • 

These observations can provide Informatlqn about the And they can question the student about learning pace, 

kihdsbf jasks students like tb spend tirhe bh;^ ' 
be Interested In dblhg. 

■ f 
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ArHiJfKl(y*^iiy cotlectiDg Ifiiorroation: on ihe best way ' 
stodente leam, vocational education personnel are in 9 
po^bn to c^rmilt with diagnostic ^>e^alists on the t>est 
Ifay students can be tested. 

__ __ __*__*_ _'_ 1 

rwecan see. vocational education personnel have an 
nportant role in ot)tair1ttg answers to all three qoestlpns: 
it it it 

What does the studmt ^^^^^a^i^ What can thfe stu- 
dent do? ^d "how to" teacK iBe student? , 

.^._^:.:.^^\... - .if. ...^. * , ([^ 

It is 4so obvioQS, that to P^ay this rote effectively, vo- 
catidf1jil^i^lu<^ heed to be able to cdm- 

fDyn|<^i!B^I>PM^ assessment problerns and deal with as- 
sessment data. 

★ * * 

This means that vocational education personnel must 
' learn from those who know. 

Here arejaeople who ian belpjr^g .gnSerslafid^ssteas- 
ment information and ttiey can help yo<>djMB| witti handi- 
capped students' problems. 

★ ★ ★ 

Coumejors^ 

factors such as how the home situation may be affecting' . 
the student: 

* it it it ^ 
Special education persohnel can help ycli in discovering 
and understaiKiinjtd[jie^ juidlft deter- 

mining the best learning mode of a particular stuoeht. 

• , ★ ★ ★ 

Diagnostidahsj^h help^ different types of 

testing systems and how tests are interpreted. 

* _ > 

School psychologists QSn help you understand and deal 
with students' emotional problerns which may be interfer- 
irig with the learhihg process. 

ir it 

Andthefaareia wid^range of outsjdaspecjailstSiS 

tire handicapped, who can give guidance when students 

have extreme neurological and perceptual problems. 

★ ★ ★ 

Now let US participate in a team activity exercise. 

_ 1 1 111 111* *i 1* 1 1 1 11 i_i 1 
This exercise will deal with some of the problems that 
vocational educators face In assessing handicapped stu- 
dents. 



MODULE 4: Plac«ment 

NARRATOR: This is ti^e fourth module in me program 
entitied "Including the Handicapped: " This module tells 
about piadhg hahdica|)ped students^ in aii^ educational 
environrrient that Is appropriate to their needs. 

_ _ii '^ii?. i*i_i _i_i_iii 1 
NARRATOR: In most model programs, another step to- 
ward integrating handicapped students is working oot an 
organized placerrieht process. 

★ ★ ★ C 
NARBAifOH:i this placement process satisfied major 
requirement in Public Law 94-142. 

:::_:i:___ . :* * * 
NARRATOR;^ According to the law, every handicapped 
youth has the right to a "free appropriate public ^i^ca- 
tion." 



NARRATOR: 9^ wl^t does "appropriate " rrieah? Why 
isn't the law more specific? ; 

■ ■ -:^_-_it _A i_* ___i 

NARRATOR: Perhaps Congress recognized that each 
handicapped student's "appropriate" education is differr 
eht, each student heeds to have the word "appropriate" 
defined individually. 

i_i*i * _i*iii_ i_ _i_ 1 _iiii 
NARRATOR: To make sure that each student's needs 
ars considered individually, the law requires that schools 
determine what ea^ student's needs are, deyejbp ah 
Lndiv|duaM PfPSilirn for eac^^ place each 

student in his or her appropriate program. 

* * * 

NARRATOR: Many programs have organ^d these re- 
quirerhehts into a placement process with dMihite steps to 
follow. ' ^ 

-iiii*^i*_i *i 1 ^1- 1 _ - ' 
NARRATOR: Perhaps the best way to understand this 
placement process is to see how the steps work for one 
handicapped student. 

A -< 

NARRATOR: Lefs k>ok at Cari, who's studyjngp^ regu- 
lar classroom. ^ 



NARRATORj^ Carl is haviiig problems keeping up with 
ihleiHas8,_even ttipugh h^^ 

help him. She's beginning to wonder jf she can help Carl at 
all: 



NARRATOR: pilsjs Jhe first step in the placement pro- 
cess. Sdrheohe. generally the teacher, rnust recognize 
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ttiai a st^d^nt bii ipvMem, and that the problem re- 
qaires spedal attention. 

_ ♦ ♦ * 
NARRATOR: Carl's teacher makes af) appbihtment to 
lajk over hjs, prqble m jwith the Sj^ool djaghc^ticlah or 
counselor- She expi^nstp ttteooynselor what CaH's prob- 
lem is» and what she has done to help. _ ^ 

NARRATOR: This is the second step in the piacemeht 
process ... to seek help from prbfessiohals. 

NARRATOR: The diagnostician then contacts Carl's 
parents and asks theii^ peirm^b^ help Carl. The diag- 
nosftciaf) also exj)laihs Cart^^ 

urKt^ due process, the law requires that this be done. 

: . * : *~ z:_.^z 
NARRATOR: Involving parents and getting their consent 
is the third step iii the placement process. 

NARRATOR : After gettina thiconient blCarrs parents, 
the diagnostician evalaatii Carl's interests, aptitudes and 
aWlltles. \ 

\ • ♦ ★ ★ 

narrator: LThis bya|uati<^l i^^^ Jn JtS 

process. M ^arl'sevaioatlon indlcatesthat he has a handi- 
cap then hd is eligible for special services. 

★ ★ ★ 

f^RR^QR:^CaH's appropriate education is now turned 
over to the Admission^, ReyiewLand Dismls^^ Commit- 
tee. This committee mast offidaily recognize Carl as a 
student eligible for spedai services. 

★ ★ ★ 

NARRATOR: This Jsttie fifth step In the placement pro- 
cess, what we might call the official recognition. 

:::z_._jl: • . * * ■ ♦ / 
NARRATOR: Now that Cte"! eligible for special serv- 
ices, the next step in the pric^ss is to develop a written 
indlyiduiUizedjKjucatlcm generally re- 

ferred to as an I.E. P., fbrhHft. * 

NARRATOR:^ Carl's written plan will be a team effort de- 
veloped by ah I.E. p. Cbrhmittee chosen by the local 
school district^ 

• - - 1*: -1*111* 1 .__ __ 
NARRATOR: According to federal law^ the I.E.P. Com- 
mittee^ mu8t^|hdude a id^l^district administrator.^ Carl's 
teacher or teachers, his parents br guard[ah, and ifpbss^ 
bie^CarL himself. Local policy rnlght require additional 
nnembers.' 

*. *. *' :: i: _i : :i 

NAR RATOR: Vbcatidnal teachers should raaiize that this 
is ffieir opportunity to participatia in Carl's I.E.P. program. 



NARRATOR:^ However before Carl's committee meets^ 
aiLrnernbers should be^ ''o^^clS'Jiis 
diagnostic data, and the vbcatibnal courses available to 
him. 

* ★ ♦ 

NARRATOR-JDurin^^ will discuss 

certain key cbmpbnents In Carl's plan. 

, * :* ::* 111 i _ii_: i _ __ 

NARRATOR: They will discuss Cari's present level of 
perfbrrtiahce, the gbais he will pursue, the special serv- 
ices he Wiii receive, how much he will participate in regular 
education, and how hls^achievement wlil be evaluated. 

* * * • 

NARRATOR^ Let's look at each key component that 
makes up Carl's plan. 

■ ■ ^ ♦ ■ _ . 

NAIrR^TOR: IRrst thi i.EJ=^itemmlttee must indicate 
CaM's present level of performance. 

★ _ ._ 

NARRATOR: To;^o IHIs, thby must djscuss Carl's 
acaddmicisJciUs, sbcial skills, physical skills and vo- 
cational potential. 

■ _ * * .* 

NARRATOR: The diagndsjldan who evaluated CarLwUI 
he!(^ihe cbnimltt^^^^^ what to write on the I.E.P. 

concerning CaH's skilif . 

_i _. *. . * . :*_i:ii _ii: i ii 1 1_ 

jJNARRATOR: Next, the I.E.F>L^eommittee must dedde on 
a^^ri's goals and objectives. They will determineLannual 
^bals as well as short term objectives. ^ 

* _* * 

NARRATbR: An annual goal (brCarhmiflht be JTp^ 
quire skills necessary for employment as an apprentice In 
§ small engine repair shop.'' * .^r' > 

" * * . 4 i 
NARRATOR:: Aodihort jerm bbjectiyes wpuld^^^^ 
the parts .of a small engine, to t>e:ablait_Qidemon8tratle 
rbutihe praventive maintenance, to locate sources of 
trouble when a small engine fails to operate properr/.^nd 
to be ablbiib repair a small engine: '_ 

'__ : __ * . 
NARRATOR: Next the I.E.P. Committee must specify the 
special services Carl wiM heed if he is to achieve his 
annualgbajs and short rang objectives, ^hd how these 
services will be provided, i 

* * - _ - 

NARRATOR: For students like ear|,^ special services 
rnay include large print textbooks, captioned films, inter- * 
preters, equipment mbdlficatibhs or special brttibpedic 
devices. 

* :* _*i:_i„ i__ 1 " 

NARRATOR: Special educatibn teachers will be able to 
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strocture the specUil lervloei to help Carl a^ieve his goal 
and objectives. . - 

★ * ★ ■ 
SARRATOT/^ Next, tfie ^mmitiee must vyrtte dovm the 
extent to which Carl will participate in regular education. 
: ^ it it it_ ^. " 
NAFHVkTOR: This will depend on Carl's ability and bh the 
course He is taklngu^ 

* * * - 
NARRATOR: And the last thing thexommittee must do is 
develop guidelihes for evaluating Carl's achievement. 

NARRATOR: i15i_e eyaiuatlLon eh<^ tfiLaJ 
documents Cart's performance on ea^ objective ^: and 
criteria that determine when he has achieved these oblec- 
tivea. • V 

*, * * 
NARRATPR: Cart'ejndjyid^^ 

is the sixth and final step in the placement process. Carl is 
how in an edQcational envlrohmem appropriate to his 
heeds. Alt that remains is to eyatuate his progress. 

NA RRAT ORr Aittioggh: ledera) ilaw requires Slit Carj's 
l:i.P. be /eviewedat least annually, local districts usually 
do so quarterly. Thjs review is necessary in order to 
mbhitbr Carl's progress. 

NARRATOR: The A.R D. Committee must also evaluate 
whether Cart's educational goals are approphate and 
whether Carl's educational plan is meeting his heeds. 

NARRATOR: lindjcat^cSe _A.R.D._Com^^ imay 
modify Carl's plan or even dismiss him from special serv* 
ices: 

★ ★ ★ 5% 

NARRATOR: Now let usjpartictpate In team actinM. You 
wHI find the exer^e for ttie activity at t^e ^nd Of Module 
Four-irt the participant's text. '* 

:: ____ * . . . : ■ . i:^"^.: 

NARRATOR^.Th.a exercise deals with placement. It wl^lU 
provide you witfi ah opportunity to place a hahdlcappectf 
student in an ^appropriate educational environment. ^ 

MODULE 5: Ihiighti 

NARRATPR: This is the^ f^^^^^ prbfra"! 
entitled '^Induding the JHandicap^ this rnoduiejs con- 
cerned with iproviding insights into the problems and 
needs of students with handicapping conditions. 

* * *^ 

NARRATOR: In njest rriodel prpgrams an impoh^^ step 
on the ladder for Integrating handicapped students Is to 



provide teachers, staff members and sometimes peers 
with Insights and ihfbrmatibh about handicapping coiidi* 
tibns. . 

NARRATDf=(Kjhls information helps people analyze tiieir 
attitQdes and felNin^ about the handicapped and help^ 
create a sUpjsbrtive dqvirbhmeht fbr handicapped stti* 
dents In the classroom. ""-—^ 

#L-* - - - -^^ - ' --- ■ 

NARRATOR: Although it isHrely< talked about, many 
people ill educatibh are actually afraid bf ^udehts with 
'certain types of handicaps. '-^ 
_ _ - : -- * _ * ' ^^^^ : - - 

NARRATOR: Many of us feel uneasy around students 
who^re blind, who are deaf, who are physically disabled 
br whb are mentally retarded. 

* ^ __ 

NARRATOR: These students have visible ihandicaps 
and to many of us they appear strange and different: 

: it it it 

I N ATOR : 'vyheh stufjente h aye vi sibie h ahdicaps . we 
Leni tp_focusbn tti e ihandlcap and not the student. The 
handicap looms larger than the stiJdent. 
_ ' ' 

~t44RRATOR: While we tend tb be fearful bf students with 
yisible haridlc^ Impatient with students 

who have Invisible handicaps. 

if if . 

NARRATOR: Sqm^ of these stadents might have learn* 
ihg disabilities br may be emdtibhalty disturbed. i 

★ * * 

NARRATORl Wben s^rudents Haii^jRylsLbLej Handled 
we tend to focus on the: student 9nd not the handicap. We 
tend to treat them as If^ttiey^have no handicap at all: 

LL ★ ★ ★ 

NARRATOR: Perhaps one reason we act this way Is that 
we are unfamiliar with the world In w(Hlch the Handicapped 
students live. 

„ „ _ ir ' it it 
NARRATOR: Perhaps bne way we cssn^1)e<»me more 
familiar with the problems ^ students «Hth visible and 
inylsibie handjc^^ps 1^^ let them tell us about their prob- 
lems in their own words. 

NARRATOR: This Is Mary. Mary has a visible handicap. 
She Is bllFid. 

... if if if .. ^ 

MARY: You want to hear about my wo^d: GoodI I've been 
learhing at>but ybur world all my life. 

it it it 

MARY: The first thing I can tell you Is that I don't want you 
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to fe«l_i<^ ^ ' missing something. : 

Blindness is hormal to me. 

- - - _- ~ _*__*_ _*_ _ 

MABY: Bythe_way,iJun:nottoyjy b . 

are tottliylMind. i can see tight and shadows. 

★ ★ ★ 

MARV: they tey me [ probably see things like you see on 
this: sjWa . .i. shadpWs and outiLnes ol light. I dph't know 
whether 1 see color or not, since 1 don't really know wtiat 
colof is. . ^ 

MARY: I jjiiep sbrne of my biggest prbl^rns are in itidv- ^ 
ing around^ locating myself as to just wtiere I am, and ' 
ddterrtiifiing color. . 

MARVi I've worked ojt all sorts of ways jo solve tfiese 
pr^^ins. i count steps, I know where key objects are 
located in a room. . ' 

. : : * ♦ * 

MARYr^t hdmejtiy cid arranged jn rriy, closet 

. witf) bj^wns on me left. bluesMh thejtilddte ahdjrays on 
tbe dght. 1 have trouble with different colored socks 
though. 

★ ★ *i 

MARY: One b^theprobl€^rtls 1 haveis figurtng oat shapes/ 
sizes and distance. i 
. - _* ^Jf *^ 
MARY: I have a hard time figuring i>ut:thj len!{0h of a 
bldc^ or a mile;^ or figgring oat the size of this room. 

^ ♦ _ _ _;- * '- ^ 

MARY: ieoause of Jhls I sometimes talk real loud. They 
call ita "broadcast voice. 'LMalkJpudbecaus^^^ know 
how big the room is or where people are located. 

★ ★ ★ ■ 

MARV;^ I guess one of the problems a blind person has 
wittiiomer j)eople l8_mat they don't know how other pepple 
are reacting to them. 

, * * * :^ _: 

MARY^ I haU leiUtied that people will accept me better if I 
will keep my eyes open, and face therti when they are' 
talking: this isn't easy to do. 

^ . * 

MARY: Sometbmes, L gaess i>ecaQse I'm not facing them 
^ have my eyes^hut, paop[e talktb me real loud.'llke I 
was deaf or somethlrig. and sbmetihies theV treat rrie like 
I'm retarded. 

. , it jt ^ 

sMARY: It e^ally gets me wheh people think j dori'teyen 
know rtiy own name and will ask my friertd who I am. 

MARY: Sornetimes I get bored just sittlhgiih class. Other' 




• • ; :v&/7^i; ;^ 

stodente take noteir read ^^^- ^f^^th 
sometlfnes rock back and fom^jm^^^^^^^use I neect^: 
physical activity. ' - 

MARY: YoU: know^ sight JsrJ^^^W 
channel, but itis the chan_nSLj«Mfe^j3pCT|S^ 
informatidn we |^t by touch ^^our key^fo^ 

putUhg thlhjas together. - I'^'j^.Tytr.''^ 

i^RY: Because ^ttilsLlje^ i l^dtdlSt6rtton^^«H«'^^ 
can't see the. info/matidrt on me ^cicboard^ 
see me teacher's gestuces. ^ i,''^' 

• f . * 

li^RY:- Andjhayle ahar^ tipi ynder|tanding some bftffl 
words and concepts t^a^^B uiMt like "in and out," "over vc 

and ander;* and "before and jBih^r " 

* »i - — — . — - . I .. ' 

MARY: Apparehiy4^tSf^^o<^ minga by^T" 

seeing. For me to learn, I have to feel mihgs happen. * 

MARY: l^st of my ta^era reajize mat i learn ^^<ti- ' - 
inland hearing, arid make it eray tor me* They check to 
s§e that I'm not distortirig meanings. ^ 

*^ * * - . - ^ 
_ Y: There's one thin^ t know about myself.Jf given a 
(bailee \ can learn Jast about anyming omer pepple can 
learn. I jU^t have to work harder. 

* ★ ★ 

j^RRAtdS: _N_o^^^^ Mary has told Us sqmemirig about , 
the world in which shS livesxtej's JetJoe tejl us abpu 
world, ^e has Invisible handicap.-Joe has a learning 
disability. 

* ★ ★ 

JOE: : Myi^world? WelL be^^ handi- 
capped, that i have a vlSuai learning disability. 

V * * * : : iz---_ 

^OE: It's rwt mat I'm riot jrnart. l can take cloclds apart: 
and puLthem back togemer. I can do all sorts of mings. 1 > 
just see me world dlfferentiy frbrn bmer i:>eopie. 

JOE: My problem Is mat 1 can't read. I can't read like omer 
pTOple. : ^ ' A 

^ . . if ir ir 

JOE: See the blacl(boa_rdgyer there? put > 

the subject ap mat we are going to talk about today. e 

JOE: This Is me way It lodks to me. Yoa want to know 
what It saya? It says "power equipment maintenance." 

* _ * * 

JOE: You know how 1 know? I asked someone and I , 
memorized It. 
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JSi: TbftV sqS^ I can Qven 

m«mortz« tvxtbooka. My moth«r,h«lp8 Vne. 

• * it it ■ 

* JOE: [ UMf ^ fbc^ takers my memorizing. Tt>ey would 
ftjric they >we cor^^ In 
reeding* butlhey were reaUy correcting my memory. 

-uli ._ :. ' ^ ' . i»: ' >: 

JOfl Vw^now, riiy brbtfwr^fe youpi^ than J am. He 
.^M^ege8 j>J_notM^^ that he reads. later^Jt 
amazee ^ that he can do this. ^ ^ 

^OB i Bqx I hive woriUKldut some symbois lose. They are 
sort bf like pictures. It helps me memoiize. My fSther says i 
have my pwn language. 

* * * * L : : : l:^ 

;}OB: these pictures and symbois reaJly help me be- 
cause wtiehj see & word, i can't tell what the word repre- 
sents illce you do. 

jbE: Take a ^ord like ham/ner.j understand that when 
other people see the word 'it always looks the same, the 
lettefSr«u'e always in 4he same 8 

%JbSL'thi8 is.not the case forjne. When j see the word 
hammer^ it isn't always the same« The way theJetters are 
set up changes from or|S time to the next: One time I 
might see ''errnmah.'' 

And the next time I might see "ahmerm." 

dOE: Another thing that happens when i try to read a 
^ord or letter is tfiat they just fade away like they ai^e 
(jb»ec6rnTng invisible. 

\ : L-i:-Zi .-::*: 1*:::* ... - 
JOB: Sometimes the symtsois I write oat to decode 
woi^e do the same ttiing. They just fade away like they 
were Written wijth invisible Ink. 

1 ___ 1 ^_ 

JOE: JunderstaniJ Aat my:proSjemris one of the common 
limning problems that people have: 

_ . ★ ★ 

JOE'^ Other student^ have prc^lem putting sounds U>- 
9!BiS)PljA^PTn}\r^^iy^^J^ 'JeB" and iwhjt_l8 "right' '_()r 
remembering the order of things st|ch as the days: of the 
week. 

it it it 

JOE: There's one thing rm glad 1 learned ab<xit myself 
^Qugh^lcan jeam ffiat'swhiJ jjLseaJi^ 

recorder to record what goes on in class insteadof taking 
notes: ^ 



JOE; There's ahbtfier about. I'm glad btfier 

pebpienow understand JiiaVe a pi'oblem and fiat I'm not 
Just iizy like they ased^to tfiink. 

_;::^^L ... ; ★ > ★ 
NARFtATOR: We have s^h a few highllghtsjrbm the 
world_of Mary^ and Jpe. The text will gl ve yoy additional 
information at>out_tnese and other handicaps. . 

; ★ ★ .: * : 

NARRATOR: Now let us participate In a team activity: 
yc^^ijl find the exer<^^^^ at the end of 

Module Five In the participant's text. 

_ ' * * * . 

• NARRATOR:^ Ig this exercfise yoa will have an opportbr 
hitylb experience some of theiproblems tfiat handicapped * 
students erKOunter In learning situatibhs. 

MODULE 6: Skills ' . 

NARRATOR: Thia is the sixth module in the prograrh 
entlt 1 ed_ ' ' I n_c ludirig _th el H ah di capp ed - 1 Tb Is _mLo_du je 
provides inJormation about skills for teaching handi- 
capped students: 

. , - - ★ *i ★ . _ ^ ^ 

f^R^TOR I !n '^^l'Tl*^oj PT^^r®^^ shpthor step on 
the jadder f or IniegratihihandlcappM studentsis to de^ 
veiop teaching -Strategies that are appropriate for these . 
student: . ' ■' ^ 

^ it if i ^ \ ' ■ 

NAR^RATOR: These strategies lnv£)lyS^ 
teachers Jiave to make when presentirrg Jnfbrmation In 
order to ad£ipt to the needs of handicapped students. 

- --- : . 
NARRATOR: In one sense, the fuhctibh of a teacher is \o \ 
Pfpylde Information and Jh^^ the student Is to \- 

receive, process and use information. 

it it it 

NARRATOR: That is. the teaser teaches and the sto- 
dent learns. * , 

._ . _ _* 

NAFJRAtbRriProviding JnJotmationJs riot loo diffi<i^ 
the students have ail their resources for receiving, pro^ 
cessihg and Using Infdrmatlbn. ^ 
: • ★ * ★ . / - 

NARRATOR: But If students are hahd[caj)ped, teaching 
is more difficultbe^^juse rnc^ way jimjt 

or distorithe student's ability |o receive, process and "act 
upon" information: 

__ _ ,. _- _,-*' * , 
NA^^TOR: An etey^ay tp thlrtk of jjrobl^ 
byjhandicaps is to compare the student's mtnd to a com- 
pQter: 
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NARRATOR: For rK^n^iKlk^jipptdAtu^de^ mentaj 
^wnpQtor is aOit to r«oviV9 Infomuition, process it» and 
product ah XHJtput wfth relative ease. 

NARRAtOg: Most hiindk^PPei stuMn^^ however, 
have difncatty either witn input, processing or output. 

_ * :* * , „ 

NARRATOR^ To wa^ssfUjly tea<*i hahdjgpped sto- 
dents, tea^er8_have to adjust their teaching strategies to 
students' input^Voci^ing and output problems. 

_ _ ■ ; «* ★ >* . 

^RRATOrt:, Uet'8 first Joqic at how J^eachej^ can adjust 
^ their teachihg'strategies f bratudehtd wf th input problems! 

' _ jj^^ *• • - ■- ' _ 

NAHHATORji Eftdh stejjient's men& W)^ has three 
separate phajinels for receiving information. 

NARRATOR^ These are ttie yisUai or seeing channel , the 
au_clitoryx>rhe8j^^ ttie tactfle/ldnesthetic or 

the touching and muscle sense channel. 

: . * :* . . . ^ 

NARRATOR^ This means that stu^i$nts input information 
by seeing, hearing and iouchihg. 

^NARRATOR: For handicapped students^one or mcKeof 
'these input channels, may bejmpaired-^o different de- 
grees, or absent, jflk: 

NARRATOR: Some students have: visual input hahdj- 
caps which either prevent them from receiving visual in- 
formatibh or distort the Information .they do receive. 
* ★ ★ 



NARRATOR: Otheristudent^ have hearing. h an 
'^Svhich either prevent:(hem f rom^lnpotiing auditory informa- 
tion or distort the InformatiDn th^^ do input. 

★ ★ ★ 

NARRATOR: iAnd_some students have handicaps in their 
touch and muscie sense whic* jnaKes ijilfficult for them 
to distinguish textures, pick up objects and recognize the 
amount of force it takes to do something. 

NAR_RATdR:i Many Jnputarob[ems cari^^t^ solved by 
teachers simply by programming information ,n such a 
way that students are abie to-recelve It. ^ 




fiertHly j t>guires ttlat 
)jChahhel.arid siibstl- 



NARRATp^ M8;P?C 
the teachm compaof 
tute for a blocked ohwir^ 

_ . ... 

NARRATOR: For example, If the student's handicap Is 



sy^lttiai_one_ln^ut channel Is limited, the teacher can 
compensate for the handicap by using teaching aids. 

- _ . * : * :* 

NARRATOR: These teaming aids are such things as 
large tetters for students witti vision protjiiems and tape 
recorders and oral tests for students who have trouble 
reading. 

* * * > 

NARRATOR: If the student's input channel is completely 
bic^ked Jhe teacher can prdgram Information for the stu- 
dent to receive through the remaining open channels. 

; i. .:;*::_ ..:i-.z: 

NARRATOR: For the blind student, visual information 
should be spoken so the ^tudeht can receive through the 
headngi channel, ah# the touch channel should also be 
usedjso the student receives as -much informatidn as 
possible. ^ . 

^ ; L * * * j* - 
NARRATOR: For the hearing impaired 8tUderit,Jriforma- 
tion that is usuaily prdvldeKlby^^^ and spoken words 
npust be provided visualiy or tactual ^. ^ 

, ^ _ 

NARRATQR: To successfully teach students who have 

•Ln^han8icaps. the best strategy J_8 to JUi^f be sure stu- 
dOT^dceiye information through available senses. 
jj^, *- * 

NARRATOR: A second probl^rn teachers may encounter 
with handicapped students relates to the processing of 
information. > 

_ * * * 

NARRATOR: Some handicapped studients ar^ abieito 
receive information through all three Input channels, but 
have difficulty processing the IhTormatidn once it is re- 
ceived. ^ ' 

A" __ _ _ ■ _ - 

NARRATOR: For example, jsome students have difflcuity 
processing information into their memory bank or retriev- 
ing it at will. _ _ ^ 

:>/ ^ * * 
!iARAATOR:L'35iJyjhay have difficulty witti sequehclhg, 
sorting, or ciassltejng inforrnatibn jntp categories ._ Witti 
ttils problem, the difficulty may be with auditory infoima^ 
tlbh^ visual, information, tactiie Information* or combina- 
ilohs of all three, v 

★ * * 

NARRATOR: Theses processing probiema are storage 
and retrieval problems. 

NARRATOR: To help students with pfbcessing^hahdj- 
caps te^ciiersMn progrart) Ihfdrmatlpn in such a way ttiat 
It is easier to process. r\ ' )9 ■ . ^ . . ■ 
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NARF^OR: 0ximpl9^t5«^ers cm Sdrtjhformatidh 
ln^_categoriM before presehtihg it to the students, 
^ jheroby making detou^ around the probiem. 

" - ; 
hWRRATOR: Another strategy is to break Jnformatlon 
down into stef:^ and^teac^ orie step at a tirfie. These steps 
^l^y 1^ steps riorrtiaHy used for non- 

handicapped students. 

NARFb^TOR: A third strategy invoJves repetition. 
TtfrougH repetition^ students^ with a processing probiem 
may be able to retain rnbre of the Inbrrnation that Is 
received. - 

★ * ★ 

NARRATOR: A fourth strategy for students with process- 
ing bi'obiertis is jo find the student's best processing 
channel and to present Information through that channel. 

. ■ 

NARRATdR: If the student processes best visoaHy, the 
student should see the informatidh: tf the student pro- 
f^^_sses ihrormatibh t>0st auditbraJly, the student should 
HeArjSe informatjojTj if the student processes best kines- 
theticaliy, "hands on" training is needed. 

: * * ^* 

'NARRATOR: A third area where teachers iancbunterjflif- 
flculties inleachifig handicapped students relates to stu- 
' dent output. 

★ * * ^ 

NARRATOR: Some handicapped students have diffi,- 
cujty trans latihgm 

their rnuscies and bodies won't db^at they want them'tb 
do. J? 

NARRATOR: CHhers have difficulty prbvidirig output in 
terms of speech and language. 

it it it 

NARRATOR: Teaching strategies in |he.area of output 
hahdjc^s are very iii^brtaht since xuitpUt is the rriajbr 
way we rneasure student learning and skill develbprnent. 

★ ★ ★ 

NARRATOR: The best strategy is to help the LStudeni 
produce a constantly improving output. This requires 
realistic expectations, tolerance, arid a system of re- 
wards. 

★ ★ ★ * 

NARRATOR: Having realistic expectations concerning 



the stQderit's ou^ut capabilities is Important becaus^ex- 
pectatTbhs will influence the student's output efforts. 

. _ * ? * ' _ 1 

NARRATOR: If teacher expectations are_"too high" the 
student may sense falldte and cease to try. 

★ ^ ★ 

NARRATOR: If Jeacher expectations are "too low" 'the 
student may k)se the motivation to try. 

* *^ * J . " 
NARRATOR: It is also important for teachers to be re- 
laxed, tbiefaht, and non-threatening when output efforts 
are rriade by studehts. mt 

- _ -_ *_ ★ _- ^ -- --- 

NARRATOR: Every effoj±^shouJd be made to avoid an 
^ atrnosphere of constant iv^aluation whi^ only tends to 
'ixmpdund the student's handicap. 

* - .* * •:: 
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NARRATdfir FHiaily^lH^lmE^rtlint fcreward t^ stodeni 
for successes dnd for progress. .toward Success. *mis isi 
esp^ally true when handicapped students ar^ inte- 
grated into classes where they cbrtipete arid interact with 
ndri-handicapped students. I 

^ .. . \ ^^^.^it^^.._. _.s . . 

NARRATOR: At the beginning of this unit, we said that 
the function of the teacher is to teach and the fUhction of 
the student is to learn. 

NABRATOR: For the handicapped student loilearn, this 
means the teacher must help the student get good infor- 
mation input. ' : ' 

■ . it' * ★ 
NARRATOR: H_ej{)_the student process this Input on his 
or her mental computer. 

: . * * * 

NARRATOR: And ehcburage the student to cbnstantiy 

imprdve^the quality of output. 

NARRATOR: Now tel's pertictpate In a team activity. You 
Witt find the exercise for the activity at the end of Module :. 
Six in the participaqt text. ^ ' 

it it * 

NARRATORr this exercise wIlLprpyide ypu wllh an^^ 
portanity to develop teaching strategieslor teaching hand- 
icapped students. ' . 



